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STATEMENT OF PURPOSE  
Rationale  

  
The District uses a Balanced Literacy approach to teach reading and writing.  A Balanced literacy program strikes a balance between both whole 
language and phonics. The strongest elements of each are incorporated into a literacy program that aims to guide students toward proficiency and 
lifelong love of reading. There are five different components of balanced literacy: The read aloud, guided reading, shared reading, independent 
reading and word study.  
  
High quality meaningful literature experiences are the mainstay of the reading program. Students read fiction and nonfiction materials that encompass 
all content areas. Instruction occurs in whole class, small group and individual settings.  Teaching decisions are based on an understanding of how 
children learn and develop. The first grade program is infused with multi-sensory experiences which address the multiple learning styles, diverse 
backgrounds and developmental levels of all children.  
  
First grade reading instruction is based on assessment information. The District uses the Fountas and Pinnell Benchmark Assessment System as its 
primary assessment tool. The Fountas & Pinnell Benchmark Assessment System (BAS) seamlessly links assessment to instruction along The 
Continuum of Literacy Learning. This comprehensive system for one-on-one assessment reliably and systematically matches students' instructional 
and independent reading abilities to guide reading instruction. In addition to the BAS, teachers utilize various formal and informal assessments to 
identify developmentally appropriate instruction and materials for students.  
  
The first grade program is designed to build a strong foundation for a lifetime of learning. Students participate in small group activities which are 
tailored to meet the specific learning needs of each student.  Activities are designed to challenge students' thinking, to develop problem-solving skills, 
to foster independence and to promote critical and creative thinking.  
  
This curriculum has been designed and revised around the reading workshop model of instruction. The curriculum provides a student centered 
approach to instruction to ensure the needs of all students are met. Daily lessons provide students with focused explicit instruction of reading skills 
and strategies through whole group mini lessons, small group instruction, guided reading and independent work.   
  
Modifications and Adaptions: For guidelines on how to modify and adapt curricula to best meet the needs of all students, instructional staff should 
refer to the following link – https://goo.gl/an7Zab .  Instructional staff of students with Individualized Education Plans (IEPs) must adhere to the 
recommended modifications outlined in each individual plan.    
  

https://goo.gl/an7Zab
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THE LIVING CURRICULUM  
Curriculum guides are designed to be working documents.  Teachers are encouraged to make notes in the margins.  Written comments can serve as the basis for future 
revisions.  In addition, the teachers and administrators are invited to discuss elements of the guides as implemented in the classroom and to work collaboratively to 
develop recommendations for curriculum reforms as needed.  
  
  
  
  
  
  
  

AFFIRMATIVE ACTION  
During the development of this course of study, particular attention was paid to material, which might discriminate on the basis of sex, race, religion, national origin, or creed.  
Every effort has been made to uphold both the letter and spirit of affirmative action mandates as applied to the content, the texts and the instruction inherent in this course.  
  
    

   

GENERAL GOALS  
  
  
  
The goals of the First Grade program are based on New Jersey Student Learning Standards. The goals are designed to develop an understanding of:  
  

● Phonemic Awareness     

● Phonics  
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● Vocabulary  

● Fluency  

● Comprehension  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

  GRADING PROCEDURES  
Marking System  

Academic Achievement  
4 - Exceeds Standards - Consistently grasps, applies and extends key concepts, processes and skills 3 
- Meeting Standards - Grasps and applies key concepts, processes and skills.  
2 - Approaching Standards - Beginning to grasp and apply key concepts, processes and skills.  
1 - Needs Support - Not grasping key concepts, processes and essential questions. N/A 
- Not assessed at this time.  
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Individual Development - Work and Study Habits  
C - Consistently  
U -  Usually  
S - Sometimes  
I - Infrequently  

Parent - Teacher communication is encouraged.  If you have a specific question about the progress of your child, please call to ask to have a 
teacher return your call.    
It is imperative that parents understand the grading and attendance policies as approved by the Board of Education.  The complete policies are 
printed in the student handbook.  Parents should familiarize themselves with these policies.  For future clarification, call you school.    

  
EVALUATION / ASSESSMENT  

Summative Assessments – are assessments, which are administered at the end of each main topic or unit to assess the student’s 
mastery of the proficiencies and content.  These assessments can include, but are not limited to, tests, essays, and presentations  
  

Formative Assessments – are assessments, which are meant to be building blocks leading toward the mastery of the proficiencies.  
These assessments can include, but are not limited to debating, open-ended responses, quizzes, application of technology in 
multimedia presentations, and student questioning and responding to teacher feedback and guidance.  These assessments can be 
ongoing and will likely require student reflection and revision in order to achieve mastery.  
  
    

PARSIPPANY-TROY HILLS TOWNSHIP SCHOOLS  
COURSE PROFICIENCIES   

  

Course: 1RE  Title:  Grade One Reading  
  

In accordance with district policy as mandated by the New Jersey Administrative Code and the New Jersey Student Learning 
Standards, the following are proficiencies required for the successful completion of the above named course.  
  
The student will:  
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Literature and Informational Text   
I Key Ideas and Details:  

1. Ask and answer such questions about key details in a text.  

2. Recount stories, including key details, and demonstrate understanding of their central message or lesson.  

3. Describe Characters, settings, and major events in a story, using key details.  

4. Identify the main topic and retell key details of e text.  

5. Describe the connection between two individuals, events, ideas, or pieces of information in a text. II Craft and Structure:  

1. Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.  

2. Explain major differences between books that tell stories and books that give information, drawing on a wide reading of a range of text 
types.  

3. Identify who is telling the story at various points in a text.  

4. Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.  

5. Know and use various text features (e.g., headings, tables of contents, glossaries, electronic mens, icons) to locate key facts or information 
in a text.  

6. Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.  
III Integration of Knowledge and Ideas:  

1. Use illustrations and details in a story to describe its characters, setting, or events.  

2. Compare and contrast the adventures and experiences of characters in stories.  

3. Use the illustrations and details in a text to describe its key ideas.  

4. Identify the reasons an author gives to support points in a text.  

5. Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or procedures).  
IV Range of Reading and Level of Text Complexity:  

1. With prompting and support, read prose and poetry of appropriate complexity for grade 1.  

2. With prompting and support, read informational texts appropriately complex for grade 1 Foundational Skills I Print Concepts:  

1. Demonstrate understanding of the organization and basic features of print.  
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2. Recognize the distinguishing features of a sentence (eg. first word, capitalization, ending punctuation).  

II Phonological Awareness:  

1. Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  

2. Distinguish long from short vowel sounds in spoken single-syllable words.  

3. Orally produce single-syllable words by blending sounds (phonemes), including consonant blends.  

4. Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words.  

5. Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes).  
III Phonics and Word Recognition:  

1. Know and apply grade-level phonics and word analysis skills in decoding words.  

2. Know spelling-sound correspondences for common consonant digraphs.  

3. Decode regularly spelled one-syllable words.  

4. Know final -e and common vowel team conventions for representing long vowel sounds.  

5. Use knowledge that every syllable must have a vowel sound to determine the number of syllables in a printed word.  

6. Read words with inflectional endings.  

7. Recognize and read grade-appropriate irregularly spelled words. IV Fluency:  

1. Read with sufficient accuracy and fluency to support comprehension.  

2. Read grade-level text with purpose and understanding.  

3. Read on-level text orally with accuracy, appropriate rate, and expression on successive readings.  

4. Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
  
Speaking and Listening  
I Comprehension and Collaboration:  

1. Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger 
groups.  
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2. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under 

discussion).  

3. Build on others' talk in conversations by responding to the comments of others through multiple exchanges.  

4. Ask questions to clear up any confusion about the topics and texts under discussion.  

5. Ask and answer questions about key details in a text read aloud or information presented orally or through other media.  

6. Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not understood.  
  
II Presentation of Knowledge and Ideas:  

1. Participated in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger 
groups.  

2. Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under 
discussion.  

3. Build on others’ talk in conversations by responding to the comments of others through multiple exchanges.  
  
Language Standards  
I Vocabulary Acquisition and Use:  

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing 
flexibly from an array of strategies.  

2. Use sentence-level context as a clue to the meaning of a word or phrase.  

3. Use frequently occurring affixes as a clue to the meaning of a word.  

4. Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, looking).  

5. With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.  

6. Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent.  

7. Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is a large cat with stripes).  

8. Identify real-life connections between words and their use (e.g., note places at home that are cozy).  
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9. Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare, scowl) and adjectives differing in 

intensity (e.g., large, gigantic) by defining or choosing them or by acting out the meanings.  

10. Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using frequently 
occurring conjunctions to signal simple relationships (e.g., because).  
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Suggested Pacing of Reading Units  
  

Sept. - Oct  Unit One: Building Good Reading Habits  

Oct. - Nov.  Unit Two: Word Detectives Use All they Know to Solve Words ( If... Then.. Curriculum)  

Nov. -Dec.  Unit Three: Learning About the World: Reading Nonfiction  

Jan. Feb.  Unit Four: Readers Get to Know Characters by Performing Their Books ( If... Then.. Curriculum)  

Feb. - March  Unit Five: Readers Have Big Jobs to Do: Fluency, Phonics and Comprehension  

April. - May  Unit Six: Meeting Characters and Learning Lessons: A Study of Story Elements  

May - June  Unit Seven: Reading Nonfiction Cover to Cover: Nonfiction Book Clubs ( If... Then.. Curriculum)  

  
  
  
 **Read-aloud and shared reading are a key component to a balanced literacy approach that should be done daily outside of Reading Workshop. 

Each Unit of Study book outlines a suggested a five-day read-aloud and shared reading plan in the back of the book. Teachers are encouraged to 

use this suggested template as well as the post-its to plan for read-aloud and share reading work throughout the unit. In addition, A Guide to 

the Reading Workshop pp. 135 -150 includes guidance to help teachers use read-aloud and shared reading to immerse children in rich, complex 

texts and to teach the skills of proficient reading.   
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I.  BUILDING GOOD READING HABITS  
Essential Question(s):  a)  How does building good reading habits make you a better reader?  
 b)  What strategies can readers use to figure-out “tricky words” while reading?  
 c)  How do readers use good reading habits to coach their reading partners?   
Enduring  
Understanding(s):  

a)  
b)  

Readers build good reading habits to become strategic independent readers. 
Readers use a variety of strategies to figure out tricky words.  

 c)  Readers coach reading partners on the use of good reading habits.  
  

BEND I:  HABITS FOR READING LONG AND STRONG   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Examine illustrations and make 
predictions.   
Students will revise predictions.  
  
Teaching point (s)  
  
Readers get their minds ready to read by 
previewing the text before diving into the 
work of reading the words.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4a  
RF.1.4c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
L.1.6  

-Day 1 Shared Reading:  Ollie the  
Stomper **  
  
Mini Lesson  
-Discuss Teaching Point, “Building  
Good Reading Habits”  
-Demonstrate how to preview a book  -
Demonstrate how to check and revise 
predictions.  
-Introduce partner routines -
Coach children to try this strategy 
with a partner.  
Small groups and conferences -
Independent reading time/be sure to 
stress that readers use all of their time 
to read.  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
-Transition to “Partner Time” and 
implement anchor chart (page6).  
Share  
-Review check predictions before  
reading on.  

Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Unit 1:  Session 1  (pp. 2- 7)  
- Getting Ready p.2  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Shared Reading (Day 1 pages 102- 
106)  
-Ollie the Stomper by Olivier  

Dunrea  
**May use this resource at 
anytime during Unit 1  

  
BEND I:  HABITS FOR READING LONG AND STRONG    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Reflect on a book when they’ve finished 
reading it.  
  
Teaching point (s)  
  
When readers get to the end of a book, 
they do something-reread, think back, or 
talk about it.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4a  
RF.1.4c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
L.1.6  

-Day 2 Shared Reading:  Ollie the  
Stomper   
  
Mini Lesson  
-Introduce and model the following 
strategies to be used upon completion 
of a book:  reread a favorite part, 
reread the whole book, think back 
over the parts, retell it to yourself. -
Active Engagement:  instruct students 
to reread the ending of a book they’ve 
recently finished and have them 
practice one of the ending strategies. -
Review “take a sneak peek” and 
“check your sneak’ peek”.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
-Begin F&P Reading Records -
Introduce partner reading (choral, 
echo, see-saw).  
  
Share   
-Reading partners give reminders.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Unit 1:  Session 2  (pp. 8- 15)  
- Getting Ready p.8  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-F&P Reading Record Kit  
Figure 2-1 page 10  
-Shared Reading (Day 2 pages 106- 

107)  
-Ollie the Stomper by Olivier  

Dunrea  
  

  
BEND I:  HABITS FOR READING LONG AND STRONG    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Develop a plan to read multiple books.  
  
Teaching point (s)  
  
Readers continually strive to get stronger 
at reading.  Reading more and more books 
can help strengthen your reading muscles.  

RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RI.1.2  
RI.1.7  
RI.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4a  
RF.1.4c  
SL.1.1  
SL.1.1a-c  
L.1.6  

-Day 3 Shared Reading:  Ollie the  
Stomper   
  
Mini Lesson  
-Book Shopping/Guide children to 
select “just-right” books.  
-Demonstrate how to make a plan for 
reading these books.  
-Active Engagement:  students stack 
their books in the order in which 
they will read them. -Independent 
reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- F&P Reading Records  
-Partner Reading:  partners help each 
other read longer and read more.  
  
Share   
-Introduce and demonstrate how to 
use a “Reading Mat” (page 21).  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Unit 1:  Session 3  (pp. 16 - 21)  
- Getting Ready p.16  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Reading Mat (Figures 3-1, 3-2 page  

21)  
-F&P Reading Record Kit  
-Shared Reading (Day 3 pages 108- 

110)  
-Ollie the Stomper by Olivier  

Dunrea  
  

  

  
BEND I:  HABITS FOR READING LONG AND STRONG  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Set daily reading goals.  
  
Teaching point (s)  
  
Readers read all day long.  Readers read 
everywhere.  

RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RI.1.2  
RI.1.7  
RI.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4a  
RF.1.4c  
SL.1.1  
SL.1.1a-c  
SL.1.3  
SL.1.6  
L.1.6  

-Day 4 Shared Reading:  Ollie the  
Stomper    
  
Mini Lesson  
-Model how to set a daily reading goal. 
-Demonstrate how to record a reading 
goal and keep track of reading 
progress.  
-Active Engagement:  students reflect 
on books read the previous day, set a 
new goal and record it on their reading 
mat.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- F&P Reading Records  
- Emphasize “read more” not 
“speedread”.  
-Partner Reading:  partners work 
together to check goals.  
  
Share   
-Encourage children to read at recess, 
home, etc.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Unit 1:  Session 4  (pp. 22 - 24)  
  
- Digital Resources  

www.heinemann.com  
 (see  p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Figure 4-1 page 23  
-F&P Reading Record Kit  
-Shared Reading (Day 4 pages 110- 

112)  
-Ollie the Stomper by Olivier  

Dunrea  
  

  
BEND I:  HABITS FOR READING LONG AND STRONG  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Develop reading fluency.  
  
Teaching point (s)  
  
When you first read a book, your voice may 
sound bumpy and boring.  But readers 
reread automatically out of habit, working 
to make their voices smoother each time.  

RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Day 5 Shared Reading:  Ollie the  
Stomper   
  
Mini Lesson  
-Demonstrate reading a passage using 
a “bumpy” and boring voice. -
Demonstrate how to reread that same 
passage in a smoother voice. -
Emphasize reading tips (read with 
feeling, read in meaningful phrases, 
use punctuation cues, etc.).  
-Active Engagement:  using a Big Book, 
give students an opportunity to 
practice reading and rereading 
employing the above -mentioned 
reading tips.  
  
Small groups and conferences  
- F&P Reading Records  
-Partner Reading:  partners give cues 
to reread using smoother voices.  
  
Share   
-Encourage volunteers to read familiar 
passages to the class.  
-Engage the class in a familiar poem 
reading, etc.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Unit 1:  Session 5  (pp. 25 - 27)  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Big Book of your choice  
-Familiar poem  
-F&P Reading Record Kit  
-Shared Reading (Day 5 pages 112- 

113)  
-Ollie the Stomper by Olivier  

Dunrea  
  

  
 

BEND I:  HABITS FOR READING LONG AND STRONG  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Read in meaningful phrases.  
  
Teaching point (s)  
  
Readers read with their eyes, not their 
fingers.  Readers also practice scooping up 
more words at a time, reading in phrases, 
instead of word for word.  

RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6, 9.2  

Read Aloud/Shared Reading  
  
Mini Lesson  
-Introduce the teaching point:  read 
with your eyes (instead of your finger), 
read in meaningful phrases (not word 
for word).  
-Model how to read in meaningful 
phrases by “scooping up more words” -
Model cross checking.  
-Active Engagement:  students practice 
reading in “bigger scoops” with 
partners.  
-Review:  direct students’ attention to 
the anchor chart to remember all the 
good reading habits they’ve built.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- F&P Reading Records  
-Pull Strategy Groups for students in 
need of extra support.  
-Partner Reading:  partners “perform” 
their books.  
  
Share   
-Model reading with intonation and 
tone (highlight words to be 
emphasized).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 6  (pp. 28 - 33)  
- Getting Ready p.28  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Figure 6-1 (page 29)  
-Ladle (for “scooping” up phrases)  
-F&P Reading Record Kit  
-Figure 6-2 (page 33)  
  

BEND I:  HABITS FOR READING LONG AND STRONG    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


1RE-LANGUAGE ARTS-GRADE ONE  Page 19  
Reread to discover new details.  
  
Teaching point (s)  
  
Readers reread so they can see more and 
more each time.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model (using a paper cut-out hand 
lens) how to study illustrations and 
text to discover new details.  
-Active Engagement:  students practice 
rereading familiar books to discover 
details they may have missed the first 
time.  
- Link this strategy to the “Build 
Good Habits” anchor chart and review 
all strategies with students.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- F&P Reading Records  
-Pull Strategy Groups for students in 
need of extra support.  
-Suggest tips about the kinds of extra 
details they can look for (page 36). -
Partner Reading: partners will read and 
talk together about books.  
  
Share   
-Students recall and share reading 
habits they do automatically with their 
partner.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 7  (pp. 34-36)  
- Getting Ready p.28  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)    

-paper hands lens (for teacher and 

students)  

- Anchor Chart Notes)  
-F&P Reading Record Kit  
  

  

  
 

BEND II:  HABITS FOR TACKLING HARD WORDS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Use picture clues to decode “tricky 
words.”  
  
Teaching point (s)  
  
Readers preview each new page to get 
their minds thinking before they dive into 
the work of reading the words.  This way, if 
they get stuck, they can think back to all 
the clues they saw on the page to figure out 
what word might make sense.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6 
L.1.6  
9.2  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Demonstrate the way you look over 
all the clues on the page before you 
read the words.  
- Model how to decode a “tricky word”  
by using picture, syntax, and visual 
clues.  
-Model cross-checking for meaning -
Active Engagement:  cover one of the 
words on the page and prompt 
students to solve by cross-checking for 
meaning.  
-Remind students to take a “sneak 
peek” every time they turn the page.  
   
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Begin Guided Reading Groups. -
Model checking the picture to make 
sure the whole word matches. -
Partner Reading: partners give 
reminders.  
  
Share   
-Remind children of reading habits 
before they turn each page, have 
children practice this with a partner and 
then practice independently (provide 
coaching as necessary).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 8 (pp. 38-43)  
- Getting Ready p.38  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
Gossie & Gertie by Olivier Dunrea  
  

BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ ASSESSMENT  TEACHER NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Recognize bad reading habits and drop 
them.  
  
Teaching point (s)  
  
Readers acknowledge their bad reading 
habits so they can drop them and to 
remember to use the good habits they’ve 
learned for solving tricky words.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.1  
RF.1.2  
RF.1.3  
RF.1.3b  
RF.1.3g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson/Active Engagement -
Introduce the teaching point:  know 
your bad habits and drop them -
Demonstrate some bad habits, one at a 
time, model strategies to replace these 
with good reading habits (pages 45-46).  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners offer 
support, they say “Try This Instead” 
(referring to anchor charts).  
  
Share   
-Encourage children to reflect on their 
bad habits and make a plan to drop 
them.  
-Instruct students to work with partners 
to put their plans into action.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 9 (pp. 38-43)  
- Getting Ready p.44  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
Gossie & Gertie by Olivier Dunrea  
-”Drop the Bad Habit” p. 46 -”Pick 

Up a Good Habit!” chart  

page 47  

  

  

  

  
BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Break words into parts to decode.  
  
Teaching point (s)  
  
Readers need to look at all the parts of a 
word to figure it out.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.3  
RL.1.7  
RL.1.10  
RF.1.1  
RF.1.2  
RF.1.2b-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how to break a word into parts 
to decode (Figure 10-1).  
-Active Engagement:  students practice 
using magnetic letters and boards.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners help each 
other to fix mistakes.  
  
Share   
-Model using a running start to push 
through “tricky words” (context clues).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 10 (pp. 51-55)  
- Getting Ready p.51  
- Digital Resources  

www.heinemann.com  
 (see  p. xv to access digital 

resources)                            
- Anchor Chart Notes  
Gossie & Gertie by Olivier Dunrea  
  

  

  

  

  

  

  
BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Use context clues to decode.  
  
Teaching point (s)  
  
Readers think about what would make 
sense to figure out tricky words.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2b-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how to use meaning (context 
clues) to decode.  
-Active Engagement:  Play “Guess the 
Covered Word.” Students search for 
meaning using the picture and the 
story to decode.   
  
Small groups and conferences  
-Confer with students (as necessary) to  
ensure understanding and application 
of skill(s)  
- Guided Reading Groups  
-Coach readers integrate both meaning 
and visual information.  
-Partner Reading:  partners share 
“fixup” strategies when encountering a 
tricky word.  
  
Share   
-Reinforce high-frequency words. -
Skill Application:  have students 
search for high-frequency words in 
context.  
Demonstrate how to break a tricky 
word apart and then blend the sounds 
back together.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 11 (pp. 56-58)  
- Getting Ready p.51  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
  

  

  
BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Crosscheck meaning and knowledge of 
letters and sounds to decode words.  
  
Teaching point (s)  
  
Readers double-check to be sure that what 
they’re reading makes sense and looks 
right.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2b-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model miscues in a text using 
substitutions, then demonstrate how 
to cross-check meaning using 
knowledge of letters and sounds. -
Active Engagement:  Play “Guess the 
Covered Word.” (page 60) engage 
students to double-check the letters 
and correct miscues.  
-Link this strategy (Check it! Do a 
double-check!) to anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Coach readers to double-check using 
both pictures and what makes sense as 
well as all the parts of the word to 
make sure it matches.  
-Partner Reading:  partners 
doublecheck each other’s reading.  
  
Share   
-Demonstrate how to break a tricky 
word apart and then blend the sounds 
back together.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 12 (pp. 59-63)  
  
- Getting Ready p.59  
- Digital Resources  

www.heinemann.com  
 (see p. xv  to access digital 

resources)                            
- Anchor Chart Notes  
Gossie & Gertie by Olivier Dunrea  
  

  

  
BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Demonstrate the use of multiple 
strategies to decode unfamiliar words.  
  
Teaching point (s)  
  
Readers don’t give up.  When they try one 
strategy that doesn’t work, they can try 
another.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2b-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Demonstrate how to use multiple 
strategies to decode words.  
-Active Engagement:  Students work 
together to apply a variety of learned 
reading strategies to decode tricky 
words from an unfamiliar nursery 
rhyme, poem, etc.  (refer to “Good 
Habits for Solving Hard Words” chart). -
Coach students to be persistent. -
Independent reading to practice 
persistence of employing multiple 
decoding strategies.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Focus Groups  
-Partner Reading:  partners play 
“Guess the Covered Word” to reinforce 
using details in the pictures or story 
clues.  
  
Share   
-Share students successful reading 
habits.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 13(pp. 64-68)  
  
- Getting Ready p.64  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
Little Miss Muffet  
  

  

  
BEND II:  HABITS FOR TACKLING HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Apply both long and short vowel sounds 
to decode words.  
  
Teaching point (s)  
  
Readers try using both the long and short 
sound of a vowel.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Demonstrate reading a word with 
both the long and short vowel sound 
to determine which one works. -
Active Engagement:  Teacher passes 
out cards with “mystery” words on 
them.  Students figure out how many 
different ways they can pronounce the 
words. (individual or partners).  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Focus Groups  
-Partner Reading:  partners decide on a 
plan (name strategy they’ll work on).  
  
Share   
-Review/Reinforce “Good Reading 
Habits” (check the picture, reread, get 
a running start, double-check, be 
persistent).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1:  Session 14(pp. 69-72)  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Word cards  
-Figure 14-1 page 71  
-Figure 14-2 page 71  
  

  

  
BEND III:  PARTNERS HAVE GOOD HABITS, TOO!    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
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Introduce a book.  
  
Teaching point (s)  
  
Reading partners give a book introduction 
to get their partner interested in reading.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud:  Ish by Peter H. Reynolds  
**  
Mini Lesson  
-Demonstrate how to give a book 
introduction (the who, the where, and 
the what--also mention a little bit 
about what happens).  
-Active Engagement:  children take 
turns introducing their books to 
partners.  
  
Small groups and conferences  
- Guided Reading Groups  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
-Prepare students for partner time by 
instructing them to start thinking about 
what they’ll tell their partner about the 
book.  
-Partner Reading:  partners share 
something special about their book to 
make others want to read it.  
  
Share   
-Review the importance of setting goals 
to read at school and at home. -
Remind students to keep a record of 
how much they read everyday and 
make a plan for future reading.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Ish by Peter H. Reynolds  
-Read Aloud Session 1 pages 94-98  
   
**may use this resource at anytime 

during Unit 1   
  
Unit 1:  Session 15  (pp. 74 - 78)  
  
-Getting Ready page 74  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Kazam’s Birds by Amy Erhlich  

(optional)  
  

  

  
BEND III:  PARTNERS HAVE GOOD HABITS, TOO!    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Point out good reading habits to their 
partners.  
  
Teaching point (s)  
  
Reading partners coach each other to use 
good reading habits to solve tricky words 
in books, instead of just telling each other 
what the word says.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud:  Ish by Peter H. Reynolds   
  
Mini Lesson  
-Introduce the teaching point:  Partners 
cheer for each other to become 
stronger readers, and help each other 
to use good reading habits.  
-Active Engagement:  invite a 
volunteer to help demonstrate this 
process (with the teacher). -Give 
students an opportunity to 
practice with partners.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners remind 
each other of what habits to use to 
figure out tricky words.  
  
Share   
-Invite students to share some of the 
ways they helped their partners to 
solve tricky words.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Ish by Peter H. Reynolds  
-Read Aloud Session 2 pages 98101  
  
Unit 1:  Session 16  (pp. 79 - 83)  
  
-Getting Ready page 79  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Kazam’s Birds by Amy Erhlich  

(optional)  
  

  

  
BEND III:  PARTNERS HAVE GOOD HABITS, TOO!    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Point out what to do at the end of a book 
to their partners.  
  
Teaching point (s)  
  
Reading partners check to make sure their 
partners do something at the end of a 
book.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Demonstrate how partners can help 
remind each other to do something at 
the end of a book (reread to smooth it 
out, see more, retell, etc.).  
-Active Engagement:  children roleplay 
to demonstrate concept.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners work as a 
team.  
  
Share   
-Students demonstrate how partners 
work together.  
-Point out strategic points.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1  :Session 17  (pp. 84 - 87)  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
  

  

  

  

  

  
BEND III:  PARTNERS HAVE GOOD HABITS, TOO!    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/


1RE-LANGUAGE ARTS-GRADE ONE  Page 30  
Self-assess and set reading goals.  
  
Teaching point (s)  
  
Readers help partners to set goals.  

RL.1.1  
RL.1.2  
RL.1.3  
RL.1.7  
RL.1.10 
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Introduce how to use a checklist to 
self-assess and set a goal.  
-Show children how to record a goal. -
Active Engagement:  children reflect on 
reading habits they need to use more 
and set goals.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners take turns 
reading and applying good habits.  
  
Share   
-Prompt students to share a reading 
habit they use automatically 
(suggestion:  record students’ best 
reading habits on sentence strips to 
create a hallway display).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 1  :Session 18  (pp. 88 - 92)  
  
-Getting Ready page 88  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Kazam’s Birds by Amy Erhlich  

(optional)  
-Figure 18-1 page 92  
  

  

  

  
  

II. Word Detectives Use All The Words They Know to Solve Words (If...Then...Curriculum)  
  
Unit Two: Word Detectives Use All They Know to Solve Words  
**Refer to If...Then...Curriculum Assessment-Based Instruction, Grades K-2 page 69 for suggested implementation of this unit**  
  

http://www.heinemann.com/
http://www.heinemann.com/
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This unit builds upon the work you did previously and  is designed to support your children’s word-solving skills in several ways. Therefore, you 

will choose minilessons that would benefit your class based on their needs and your assessments. The introductory lesson is listed and then you 

will choose the teaching points thereafter to develop lessons.   

  

  

  

  

Bend I:  Detectives Work Hard to Solve Tricky Words  

Bend II:  Detectives Have Many Different Ways to Solve Words: Using Knowledge and about Letters, Sounds, Patterns, and Snap Words to Read 

Bend III:  Rereading to Make Our Reading Sound Like Talking  

  

  

  

  

II.    WORD DETECTIVES USE ALL THE WORDS THEY KNOW TO SOLVE WORDS 
(IF…THEN…CURRICULUM)              

Essential Question(s):  a)  How can I use all the strategies that I know in ways that let me understand and figure out 
words in the   books that I read?   

Enduring   a)          Readers use all the strategies they know to figure out tricky words and the meaning of text. Understanding(s):  
  

BEND I:  DETECTIVES WORK HARD TO SOLVE TRICKY WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Use meaning, syntax, and visual 
information to solve words.  
  
Teaching point(s)  
  
Today I want to teach you that readers are 
like detectives.  Detectives work hard to 
solve mysteries-and readers work hard to 
solve words and understand their books.  
They open their books expecting to find 
hard words and then they use all their 
tricks to solve them!  
  

RL.1.10,  
RI.1.10 RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Get students excited about the goal of 
reading more challenging books.  
  
-Launch the unit with a mini-mystery 
of your own, say your glasses or your 
favorite coffee mug “mysteriously” 
disappear.  
  
-Provide clues to help students solve 
the mystery.  
  
-Strategically place clues around the 
classroom for students to find.  
  
-Explain that readers are just like 
detectives except for instead of solving 
mysteries, they solve words.  
  
-Explain that readers need to use 
several sources of information (just like 
a detective uses multiple clues) when 
they get to hard words.  
  
-The teacher will model using  

Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Word Detectives Use All They  
Know to Solve Words  
If...Then...Curriculum (pp. 69- 
90)  
  
- Digital Resources  

www.heinemann.com  
(see p. xvi  to access digital 

resources)      
  
- Anchor Chart Notes  

BEND I:  DETECTIVES WORK HARD TO SOLVE TRICKY WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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  meaning, syntax, and visual 

information to solve words.  
-Independent practice  
  
-Small groups and/or conferences  
  
-Transition to partner reading   
  
-Share: Invite students back to the 
carpet and highlight something that 
happened during independent and 
partner reading.  

  

  

  

  

  

  

  

  

  

  

  
  

Possible Teaching Points for Bend I:(For a complete list of possible teaching points, visit the If...Then...Curriculum book p. 88)  
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● “Today I want to teach you that when readers notice a tricky word in their book, they don’t just ignore it and keep on reading.  Reader stop.  

They try to using one of the strategies they know to figure out the word, and then check to see if it’s right.  They ask themselves: ‘Does it 

make sense?  Does it sound right?  Does it look right?’”  

  

● “Today I want to teach you that readers do so much more than simply check the picture when they get to a tricky word.  Readers search the 

pictures like a detective and think about what is happening in the story, then they ask themselves, ‘What words might be on the page?’”  

  

● “One thing readers do when they are stuck on a tricky word is they stop and think, ‘What would make sense and sound right in a sentence?’   

Then they can play ‘Guess the Covered Word’ to figure out the word.  

1. Cover the word, and make a guess that makes sense.  

2. Make sure the word sound right in a sentence.  

3. Write the word-what letters do you expect to see?  

4. Check the first letter, the last letter, and look all the way through the word to double-check your guess.”  
  

  

  

  
BEND II:  DETECTIVES HAVE MANY DIFFERENT WAYS TO SOLVE WORDS:  USING KNOWLEDGE AND ABOUT 
LETTERS, SOUNDS, PATTERNS, AND SNAP WORDS TO READ  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Build automaticity for “snap” words.  
  
Teaching point(s)  
  
Just as detectives often review all the clues 
to a mystery to get their minds focused, 
readers can also review what they know 
before they start reading.  One way to do 
this is by reading the word wall before you 
start to read your book so that these words 
are fresh in your mind and you can read 
them in a snap.  
  

RL.1.10,  
RI.1.10 RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Have students read all the “snap” 
words on the class word wall, or from 
a personal word wall in their book 
baggies, to rev up their minds and 
prepare for the words they’re likely to 
find in their leveled books.  
  
-Practice reading “snap” words in 
different character or animal voices  
  
-Give word rings to children who need 
more practice with high-frequency 
words.  
  
-Independent practice  
  
-Small groups and/or conferences  
  
-Transition to partner reading   
  
-Share: Invite students back to the 
carpet and highlight something that 
happened during independent and 
partner reading.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Word Detectives Use All They  
Know to Solve Words  
If...Then...Curriculum (pp. 69- 
90)  
  
- Digital Resources  

www.heinemann.com  
(see p. xvi  to access digital 

resources)      
-Month by Month Phonics for First  

Grade by Patricia Cunningham  
- Anchor Chart Notes  

  

  

  

  
Possible Teaching Points for Bend II:(For a complete list of possible teaching points, visit the If...Then...Curriculum book p. 89)  
  

http://www.heinemann.com/
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● “Readers, today I want to teach you that snap words (high-frequency words) are like clues to a mystery or pieces of a puzzle.  You can use 

the clues you do know to figure out the missing pieces by thinking about what would make sense.”  

● “Today I want to teach you that when you get to a long tricky word, don’t back down!  Break that word apart.  One trick for doing this is to 

look across the word to see if there is a word ending you know.  If there is, you can break the ending off, and then figure out the part that is 

left over.  Finally, you’ll need to put the pieces back together again to say the whole word in a way that makes sense and sounds right.”  

“Today I want to teach you that you can use parts of words you know to help you figure out new words.  When you come to a tricky word, stop, 
and ask yourself, ‘Does part of this look like a word I know?’  Read or say the word you know, then go back to the tricky word to figure out the part 
that is the same.  For example, bed helps me read sled.”  

  

  

  

  

  

  

  

  
BEND III:  REREADING TO MAKE OUR READING SOUND LIKE TALKING   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Spotlight the importance of rereading for 
smoothness.  
  
Teaching point(s)  
  
Today I want to teach you that after 
readers have read once to fix up the tricky 
words, they can reread to make their 
reading sound smooth.  You read, fix it, and 
read again, putting it all back together.”  
  

RL.1.10,  
RI.1.10 RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Model with sentences on a chart, how 
a reader gets to a tricky part, uses all 
he/she knows to figure out the 
word(s), and then goes back to read it 
smoothly.  
  
-Demonstrate the difference using 
three examples (halting, reading very 
slowly, and reading like a robot).  
  
-Reread the sentences several times 
demonstrating how voices become 
smoother and smoother until you no 
longer stumble on tricky parts and get 
to a comfortable-to-listen-to speed.  
  
-Independent practice  
  
-Small groups and/or conferences  
  
-Transition to partner reading   
  
-Share: Invite students back to the 
carpet and highlight something that 
happened during independent and 
partner reading.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Word Detectives Use All They  
Know to Solve Words  
If...Then...Curriculum (pp. 69- 
90)  
  
- Digital Resources  

www.heinemann.com  
(see p. xvi  to access digital 

resources)      
-Month by Month Phonics for First  

Grade by Patricia Cunningham  
- Anchor Chart Notes  

  

  

  
  
Possible Teaching Points for Bend III:(For a complete list of possible teaching points, visit the If...Then...Curriculum book pp. 89, 90)  
  

http://www.heinemann.com/
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● “Readers, it is so important to reread!  Today I want to teach you that when readers reread, they think even more about what is happening.  

They sometimes ask themselves, ‘What is this part saying?’ or ‘What does this really mean?’  That way, they’re always thinking about the 

book.”  

● “Today I want to teach you that readers pay close attention to punctuation as they read and reread.  Readers use punctuation marks as 

clues to how to make their voice sound.  Reading partners can work together, listening carefully to each other as they read aloud, and giving 

each other tips to make their reading voices even smoother, to sound more like talking.”  

● Readers, today I want to teach you that when I’ve worked hard to figure out a new word, I want to remember it the next time I see it-so I 

don’t have to start all over again to figure it out!  Sometimes I say the word three times to myself and use it in a few sentences.  Sometimes 

I talk about the word with my partner.  And then other times, I write the word down.  This way, when I come across that word again I’ll be 

able to read it just as smoothly as any other word I know.  You can pick the strategies that work best for you.”  

  

  

  

  

  

III.   LEARNING ABOUT THE WORLD  
Essential Question(s):  a) What strategies do readers use to obtain information from 

nonfiction books?  
b) What strategies do readers use to solve hard words to continue 

reading and learning?  
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c) How do readers become “experts” when reading aloud?   

Enduring  
Understanding(s):  

a) Readers take a sneak peek at text features to obtain information 
from nonfiction books.  

b) Readers use a variety of strategies to solve hard words to continue 
reading and learning  

c) Readers read a variety of texts on the same topic and teach others 
to become experts.  

BEND I:  GETTING SMART ON NONFICTION TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Examine cover illustrations to 
obtain knowledge about a topic.  
  
Teaching point (s)  
  
Readers start learning about a 
topic even before they read page 
1.    

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

Read-Aloud:  Super Storms 
by Seymour  
Simon **  
  
Mini Lesson  
-Set up nonfiction library 
and introduce to children.  
-Preview the book Hang On, 
Monkey!, -Reinforce the 
sneak peek strategy. -Active 
Engagement:  children use 
their fingers to count the 
things they’ve learned from 
their “sneak peek”.  
-Provide more practice, 
students” talk and turn,” 
continue coaching. -
Introduce new anchor chart 
How to  
Get Super Smart about 
Nonfiction  Topics add take 
a sneak peek to start 
learning.  
  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Read Aloud, Session 1 pages 
114118  
  
-Super Storms by Seymour 
Simon  
  
**may use this resource at any 
time during Unit 2    
  
Unit 2:  Session 1  (pp. 2 -7)  
  
-Getting Ready page 7  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Hang On, Monkey! by Susan B.  

Neuman  

http://www.heinemann.com/
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Small groups and 
conferences  
-Confer with students (as 
necessary) to ensure 
understanding and 
application of skill(s).  

  - Guided Reading Groups  
-Partner Reading:  partners 
decide how they will read 
together (echo, choral, see-
saw).  
  
Share   
-Invite students to share 
something new they’ve 
learned about their topic.  
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BEND I:  GETTING SMART ON NONFICTION TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Identify details in nonfiction books.  
  
Teaching point (s)  
  
Readers read each page closely, getting as 
much information as they can about it.   

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

-Read-Aloud:  Super Storms by  
Seymour Simon **  
  
Mini Lesson  
-Introduce and model how to read 
nonfiction books for details (close 
reading).  
-Active Engagement:  children read 
independently or with a partner and 
share what they see and what they 
learned about the topic.  
-Anchor chart:  add Stop and study 
each page.  
-Remind students how to stack books 
for reading and use tally marks to 
record the number of books read.  
  
Small groups and conferences -
Model making predictions (add to 
anchor chart).  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners work 
together and help each other.  
  
Share   
-Show students how to use writing 
chart to say more about what they’re 
reading (refer to pages 13-14).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Read Aloud, Session 2 pages 
118120  
  
-Super Storms by Seymour Simon  
  
Unit 2:  Session 2  (pp. 8 -14)  
  
-Getting Ready page 8  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Hang On, Monkey! by Susan B.  

Neuman  
-How Can I Teach My Reader?  

Chart page 14  
  

  
BEND I:  GETTING SMART ON NONFICTION TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Make inferences (think and say more).  
  
Teaching point (s)  
  
Readers read the words on the page, then 
use their own words and ideas to talk 
about the book with themselves or a 
friend.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

-Read-Aloud:  Super Storms by  
Seymour Simon **  
  
Mini Lesson  
-Review strategies on anchor chart. -
Model how to think about what’s 
happening on a page by “chatting” to 
yourself or a friend.  
-Model “chatting’ to yourself about 
what has happened before (this page), 
and what may happen next.  
-Active Engagement:  children practice 
“chatting” (using text displayed by 
teacher).  
-Link to anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
-Focus Group  
- Guided Reading Groups  
-Partner Reading:  think while reading.  
  
Share   
-Reinforce using anchor charts to build 
good reading habits.  
-Reinforce “think and say more” 
strategy.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Read Aloud, Session 3 pages 
121122  
  
-Super Storms by Seymour Simon  
  
Unit 2:  Session 3  (pp. 15-21)  
  
-Getting Ready page 15  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-Hang On, Monkey! by Susan B.  

Neuman  
  

  
BEND I:  GETTING SMART ON NONFICTION TOPICS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Recall information from a nonfiction text.  
  
Teaching point (s)  
  
Readers look back at the book and try to 
remember all that the book taught them.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

Shared Reading:  Owls by Mary R.  
Dunn **  
  
Mini Lesson  
-Model retelling (or remembering) all 
the parts of a book.  
-Review rereading to gather more 
information.  
-Active Engagement:  students “turn 
and talk” to share information they’ve 
learned from Hang On, Monkey!,  -
Independent reading to practice 
retelling strategy.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Stress reading labels to gain more 
information.  
-Partner Reading:  partners encourage 
each other to  “see and say more”.  
  
Share   
-Select a partnership to demonstrate 
how partners work together.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Shared Reading Day 1 pages 123127  
  
-Owls by Mary R. Dunn  
  
**may use this resource at an time 

during Unit 2  
  
Unit 2:  Session 4  (pp. 22-27)  
  
-Getting Ready page 22  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv  to access digital 

resources)                            
- Anchor Chart Notes  
-Hang On, Monkey! by Susan B.  

Neuman  
-Figure 4-4 page 27  
  

  

  
BEND I:  GETTING SMART ON NONFICTION TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read with fluency and expression.  
  
Teaching point (s)  
  
Readers read with expression, making their  
voices smooth and lively.  This helps 
readers to understand and remember 
information.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

Shared Reading:  Owls by Mary R.  
Dunn **  
  
Mini Lesson  
-Demonstrate what it sounds like to 
read with fluency and expression. -
Model putting emphasis on important 
words.  
-Active Engagement:  children select a 
book and practice reading with a 
smooth and lively voice.  
-Independent reading  
  
Small groups and conferences  
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners echo read; 
retell more information.  
  
Share   
-Reinforcement demonstration of 
reading with fluency and expression 
(students indicate using “thumbs up” 
procedure if reading was smooth and 
lively.  
-Break up into small groups, students 
read and assess each other.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Shared Reading Day 2 pages 127130  
  
Unit 2:  Session 5  (pp. 28-34)  
  
-Getting Ready page 28  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv  to access digital 

resources)                            
- Anchor Chart Notes  
-Hang On, Monkey! by Susan B.  

Neuman  
-Figure 5-2 page 34  
  

  
BEND I:  GETTING SMART ON NONFICTION TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Share information about books.  
  
Teaching point (s)  
  
Readers have fun talking about books by 
sharing important information and 
interesting ideas and asking questions.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

Shared Reading:  Owls by Mary R.  
Dunn **  
  
Mini Lesson  
-Celebrate and share student success.  -
Demonstrate how grown-ups would 
converse about a book they read. -
Active Engagement:  children “chat” 
about nonfiction books they’ve read 
with partners.  
-Invite students to circulate throughout 
the classroom and extend this 
experience with classmates.  
  
Small groups and conferences  
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners read a book 
together and discuss as “experts. -
Encourage students to reflect on their 
progress using the anchor chart (page 
39).  
  
Share   
-Invite students to reflect on their 
reading habits for nonfiction and set 
and record future goals.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Shared Reading Day 3 pages 130131  
  
Unit 2:  Session 6  (pp. 35-40)  
  
-Getting Ready page 35  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv  to access digital 

resources)                            
- Anchor Chart Notes  
-Figure 6-1 page 36  
  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Apply reading strategies to solve “hard 
words.”  
  
Teaching point (s)  
  
Readers are persistent, especially when 
they get stuck on hard words in their books.  
They use everything they know to figure 
out those words.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

Shared Reading:  Owls by Mary R.  
Dunn **  
  
Mini Lesson  
-Act out:  begin to read a book and 
then toss it aside because you come to 
a “super hard” word.  
-Demonstrate how to figure out “super 
hard words”.  
-Active Engagement:  children think 
about what would make sense and 
look at all the parts of a word to figure 
out the covered word.  
-Review anchor chart Good Habits for 
Solving Words (page 44).  
-Independent reading  
  
Small groups and conferences  
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners help each 
other solve “super hard” words.  
  
Share   
-Invite students to draw on all the 
strategies they’ve learned to solve 
“tricky words” in a selected student’s 
book.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Shared Reading Day 4 pages 132133  
  
Unit 2:  Session 7 (pp. 42-48)  
  
-Getting Ready page 42  
  
- Digital Resources  

www.heinemann.com  
 (see p. xv to access digital 

resources)                            
- Anchor Chart Notes  
-I Want to Be a Doctor by Dan  

Leibman (optional)  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Blend (crash) word parts together to 
decode.  
  
Teaching point (s)  
  
Readers crash the parts of a word 
together, by reading the beginning, middle, 
and end, and then think.  “What  
word makes sense here?”  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

Shared Reading:  Owls by Mary R.  
Dunn **  
  
Mini Lesson  
-Take a “hard word” out of the 
demonstration book.  
-Using magnetic letters, model how to 
crash word parts together to figure out 
this hard word.  
-Put the word back in the book and 
reread to check for meaning.  
-Active Engagement:  children decide 
which letters to group together to 
solve the word.  
-Remind student to put word back in 
the book to make sure it makes sense.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Focus Group  
-Partner Reading:  partners help each 
other to read and crash a word (may 
use finger to cover up word parts).  
Share   
-Challenge students to write words 
using what they know about word 
parts.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

Shared Reading Day 5 pages 133- 
134  
  
Unit 2:  Session 8  (pp. 49-55)  
  
-Getting Ready page 49  
  
- Digital Resources  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-I Want to Be a Doctor by Dan  
Leibman (optional)  
  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Assess word accuracy by doing a slow 
check.  
  
Teaching point (s)  
  
Readers do a slow check to make sure the 
word looks right and then reread to make 
sure it makes sense.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  
  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model a slow check (Does it look right?  
Does it make sense?).  
-Active Engagement:  students look for 
hard words in demonstration text, 
teacher slides hand underneath word 
as class reads, all do a slow check to 
make sure it looks right and makes 
sense.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners help each 
other do a slow check and/or double 
check.  
  
Share   
-Encourage students recall strategies 
that helped them and share them with 
the class.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 9  (pp.56-59)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  

  

  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Use picture and context clues to figure 
out the meaning of a word.  
  
Teaching point (s)  
  
Readers solve tricky words by saying the 
word the best they can and then thinking 
about what the word means.    

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.4  
L.1.4a  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how to use picture and context 
clues to figure out the meaning of 
unknown words.  
-Active Engagement:  students confer 
with partners to figure out the covered 
word(s) in a sentence.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Instruct students to use diagrams for 
meaning (if available).  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners help each 
other (using context clues, etc.) to 
figure out word meaning.  
  
Share   
-Use new vocabulary words from 
students’ reading and play “Guess the 
Word” by giving clues (page 64).  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 10  (pp.60-64)  
  
-Getting Ready page 60  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-I Want to Be a Doctor by  
Dan Leibman (optional)  
  

  

  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Use key words promote further 
understanding of text.  
  
Teaching point (s)  
  
Readers are on the lookout for key words.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.4  
L.1.4a  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
- Introduction: introduce the term “key 
words”.  
-Demonstrate how to identify a key 
word and own it.  
-Active Engagement:  students confer 
with partners to find a key word (in the 
demonstration text) and discuss it (for 
further understanding of the topic). -
Add this strategy to the anchor chart. -
Independent reading to note key 
words.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners share key 
words.  
  
Share   
-Compare/Contrast:  display key words 
from Hang On Monkey! and ask 
children if these words are also 
important in any of the books they are 
currently reading.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 11  (pp.65-72)  
  
-Getting Ready page 65  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-I Want to Be a Doctor by  
Dan Leibman (optional)  
  
-Figure 11-1 page 66  
  

  
BEND II:  TACKLING SUPER HARD WORDS IN ORDER TO KEEP LEARNING   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read with fluency and intonation.  
  
Teaching point (s)  
  
Readers don’t just reread to smooth out 
their voices, but also to hear and show 
what is important in their book.  

RI.1.1  
RI.1.2  
RI.1.3  
RI.1.4  
RI.1.5  
RI.1.6  
RI.1.7  
RI.1.10  
RF.1.1  
RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3  
RF.1.3b  
RF.1.3f-g  
RF.1.4  
RF.1.4a-c  
SL.1.1  
SL.1.1a-c  
SL.1.2  
SL.1.3  
SL.1.4  
SL.1.6  
L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Demonstrate reading and rereading 
to show adjustments you make in your 
voice so it sounds just right (scoop up 
more words, emphasize key words, 
use feeling, etc.).  
-Active Engagement:  students read 
and reread demonstration text 
adjusting their voices.  
-Independent reading/coaching.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners give each 
other tips to read with fluency and 
intonation.  
  
Share   
-Celebration:  students share books 
with partners and/or classmates using 
their best reading voices and discuss 
book topic, ask questions, etc.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 12  (pp.73-76)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-I Want to Be a Doctor by  
Dan Leibman (optional)  
  
-Owls by Mary R. Dunn  
  

  

  
BEND III:  READING ALOUD LIKE EXPERTS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Compile interesting and important parts 
of a book to share with an audience.  
  
Teaching point (s)  
  
Readers must figure out what they find 
interesting about a book and what is worth 
sharing before reading it aloud to others.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6  
RI.1.7, RI.1.10  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
Review reading habits taught in bends 
1 & 2.  
-Demonstrate how you prepare (read 
to myself, search for important parts, 
find interesting facts, etc.) before 
teaching a lesson.  
-Active Engagement:  students choose 
parts in a book that they find the most 
interesting and important and mark the 
pages.  
-Independent reading   
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Encourage students to see more and 
say more about their topic.  
-Partner Reading:  partners read their 
books like an expert.  
  
Share   
-Provide support as students prepare 
to do a read-aloud for second graders.   

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 13 (pp.78-84)  
  
-Getting Ready page 78  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Hang On Monkey! by  
Susan B. Neuman  

  

  
BEND III:  READING ALOUD LIKE EXPERTS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read with feeling.  
  
Teaching point (s)  
  
Readers make their voice show the feeling 
behind the words.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6,  
RI.1.7, RI.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how you match your voice to 
the content of the page and the feeling 
of the words.  
-Active Engagement:  students 
practice reading and rereading with 
partners to determine the kind of 
voice needed to show the feeling of 
the text. -Independent reading to 
mark important parts to share and 
match voices to feeling. -Add to 
anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Draw students’ attention to the 
organization of books (page 88). -
Partner Reading:  partners practice 
reading with feeling.  
  
Share   
-Encourage students to think and 
rethink the parts of their books to 
decide what kind of voice to use. -
Invite students to read aloud, trying 
out different voices.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 14 (pp.85-90)  
  
-Getting Ready page 85  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Figures 14-1, 14-2 page 87  
  
-Owls by Mary R. Dunn  

  
BEND III:  READING ALOUD LIKE EXPERTS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read like a writer.  
  
Teaching point (s)  
  
Readers study all the interesting and 
important parts of a book to help them like 
an expert.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6,  
RI.1.7, RI.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
Model how to read like a writer, study 
the author’s craft (refer to page 92). -
Active Engagement:  students discuss 
things they notice about the author’s 
craft using the “How Can I Teach My 
Readers” chart as a guide.  
-Independent reading/read as writers, 
noticing the author’s craft.  
-Add to anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners think about 
why authors made the choice to write 
a certain way.  
  
Share   
-Encourage students to use the 
author’s crafts they admire in their 
own writing.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 15 (pp.91-97)  
  
-Getting Ready page 91  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Owls by Mary R. Dunn  

  

  

  

  
BEND III:  READING ALOUD LIKE EXPERTS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Point out key words as they read.  
  
Teaching point (s)  
  
Readers use key words to talk about the 
topic, teach others what they mean, and 
why they’re important.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6,  
RI.1.7, RI.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how to identify key words.  -
Demonstrate how you stop and explain 
what a key word means when reading 
aloud.  
-Active Engagement: students mark a 
key word, discuss it with a partner.  
-Independent reading/write key words 
on a Post-it.  
-Add to anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  partners introduce 
their books, ask questions for clarity.  
  
Share   
-Share and discuss how students plan 
their read-alouds.  
-Reinforce reading habits to help 
students read like “experts”.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 16 (pp.98-101)  
  
-Getting Ready page 91  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Owls by Mary R. Dunn  

  

  

  

  
BEND III:  READING ALOUD LIKE EXPERTS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Add drama to their read-alouds.  
  
Teaching point (s)  
  
Readers use their voice and also their body 
to bring a book to life.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6,  
RI.1.7, RI.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model using your body to bring the 
book to life (act it out, use gestures). -
Active Engagement:  students use their 
bodies to act out an important part of 
their book.  
-Independent reading/use drama.  
-Add to anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups -
Partner Reading:  partners ask 
questions when they don’t 
understand.  
  
Share   
-Guide students to plan and revise 
their plans to read-aloud like experts.  

-Teacher observation  
- Small group work  
- Anecdotal notes  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 17 (pp.102-107)  
  
-Getting Ready page 102  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
-Figure 17-1 page 104  
  
-Owls by Mary R. Dunn  

  

  

  

  

  
BEND III:  READING ALOUD LIKE EXPERTS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Apply all reading habits as they prepare 
for a read-aloud.   
  
Teaching point (s)  
  
Readers make sure their audience is 
attentive and understands the information 
during a read-aloud.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.5, RI.1.6,  
RI.1.7, RI.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading  
  
Mini Lesson  
-Model reading like an expert, watching 
your audience for attentiveness and 
checking for understanding.  
-Active Engagement:  students 
readaloud to a kindergarten buddy.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Remind students to apply reading 
habits at the end of a book (ex. list 
things they learned from the book).  
  
Share   
-Assist children to find new books for 
their book basket/baggie.  
-Invite students to help organize the 
classroom library.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop   
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 2:  Session 18 (pp.108-112)  
  
-Getting Ready page 108  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
-Figure 18-1 page 112  
  
-Owls by Mary R. Dunn  

  

  

  

  

  

IV.  READERS GET TO KNOW CHARACTERS BY PERFORMING THEIR BOOKS (IF..THEN..CURRICULUM)  
If…Then…Curriculum Assessment-Based Instruction, Grades K-2  
**Refer to If...Then...Curriculum Assessment-Based Instruction, Grades K-2 page 47 for suggested implementation of this unit**  
  

Essential Question(s):  a)  How can I get to know the characters in my books really well?   
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Enduring  
Understanding(s):  

a)  Readers get to know characters by performing their books.  

   
BEND I:  READERS HAVE WAYS TO GET TO KNOW A CHARACTER   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Gather information to learn about 
characters.  
   
Students will use story elements to learn 
about characters.  
  
Teaching point (s)  
  
Readers use many strategies to get to 
know a character well.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

Mini Lesson  
Introduction:  revisit favorite 
characters from past read-alouds. -
Model using the title of the book, 
cover illustration, title page, and the 
back of the book to get to know the 
characters.  
-Model how to put yourself in the 
“character’s shoes” to figure out what 
the character might be thinking or 
saying.  
-Active Engagement:  students role- 
play with a partner, to make the 
characters talk.  
-Model how to use story elements to 
learn more about characters.  
-Partner Time:  partners retell a story 
and pay attention to the character’s 
facial expressions, gestures, actions, 
etc. to learn more about the character. 
-Refer to “Partners Talk about  
Characters” anchor chart (page 55) to 
support partner talk.  
-Model making inferences about what  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

-If...Then...Curriculum 
AssessmentBased Instruction, 
Grades K-2 pages 47-57, 65-66  
  
**** suggested timeline 2 weeks  
  
-Precise Words for Describing a 
Character’s Personality Traits chart 
page 52  
  
-Character Feelings chart page 55   
  
-Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)                                  
- Anchor Chart Notes  
  
A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
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  characters might be feeling or saying. -

Active Engagement:  students add 
speech bubbles to show what a 
character might be saying.  
-Review strategies to decode “tricky 
words”.  
  
Small groups and conferences  
-Reinforce strategies in this bend using 
either a familiar shared reading or a 
read-aloud.  

  

  

  

  

  

  

  

  

  

  

  

  

  
 

BEND II:  PARTNERS PRETEND THEY ARE CHARACTERS AND PERFORM BOOKS IN CLUBS TO BECOME 
CHARACTER EXPERTS  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ ASSESSMENT  TEACHER NOTES  

The student will be able to:    Students will:      
Demonstrate an understanding of 
characters in deeper ways.  
  
Teaching point (s)  
  
Readers walk in the shoes of their 
characters, noticing when they are feeling a 
certain way, and then bring those feelings 
into their voices and gestures.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

Mini Lesson  
-Model character role-playing, show 
students how that character’s voice 
might sound and possible gestures 
he/she might use.  
-Active Engagement:  students act out 
scenes with a partner using expressive 
voices and dramatic gestures.  
  
-Read-aloud:  demonstrate similarities 
and differences between characters of 
different books.  
-Active Engagement:  students act out a 
page of the book using their voice to 
show what they know and think about 
the character.  
  
-Organize books to begin book clubs  
(refer to page 59)  
-Demonstrate how rereading a book 
can make it come alive (refer to the 
chart “Use Your Voice to Bring Stories 
to Life” on page 60 “.  
  
-Demonstrate how to make a good 
prediction of what could happen after 
the book ends.  
-Model multiple interpretations of a 
text (support each interpretation with 
evidence from the text).  
-Active Participation:  students try 
different ways to act out their books.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

-If...Then...Curriculum 
AssessmentBased Instruction, 
Grades K-2 pages 57-61, 66-67  
  
-Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
 - Anchor Chart Notes  
  
A Guide to Reading Workshop  
Read Aloud pages 144-150   
  
-”Use Your Voice to Bring Stories to  
Life” chart, page 60  

BEND III:  GIVING THE GIFT OF READING  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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The student will be able to:    Students will:      
-Monitor their reading  and make 
corrections.  
  
Prepare a text to perform.   
  
Teaching point (s)  
  
Readers perform texts for an audience.  
  
Readers monitor their reading and use 
fixup strategies when necessary.  

RL.1.2, RL.1.3  
RL.1.4, RL.1.6  
RL.1.10,  
RF.1.1 RF.1.1a  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

Mini Lesson  
-Help students to decide which text to   
perform.  
-Encourage children to experiment 
several different ways they could 
perform the text.  
-Active Engagement:  student clubs 
meet and practice performing texts for 
one another.  
  
-Coach children to set reading and 
performance goals.  
-Active Engagement:  students meet 
with clubs and give feedback to 
enhance performances.    
  
-Review self-monitoring and fix-up 
strategies.  
-Active Engagement:  students prepare 
for their final celebration.  (They will 
decide whether to use a loud or soft 
voice, read fast or slow, make sound 
effects, use facial expressions, etc.).  
  
-Reading Celebration:  students 
perform texts for an audience.  
  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

-If...Then...Curriculum Assessment- 
Based Instruction, Grades K-2   
61-64, 67-68  
  
**suggested timeline 1 week  
  
-Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
-Anchor Chart Notes  
  

  

V.   READERS HAVE BIG JOBS TO DO  
Essential Question(s):  a) How do readers monitor their reading and solve problems?  

b) Why is it important for readers to continue to add new strategies to figure 
out hard words?  

c) What tools do readers use to check understanding of text while reading?  
d) How do readers make their reading sound great?  
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Enduring 
Understanding(s):  

a) Readers self correct and monitor their reading to ensure understanding.  
b) Readers continue to build strategies to read more complex vocabulary.  
c) Readers use a variety of tools to check for understanding during and after 

reading.  
d) Readers reread and practice to make their reading sound great.  

BEND I:  READERS HAVE IMPORTANT JOBS TO DO   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
- Monitor their reading and fix 
miscues.  
  
Teaching point (s)  
  
Readers take charge of their 
reading, they stop at the first sign 
of trouble and then try something 
to solve the problem.  
  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Shared Reading:  
Tumbleweed Stew by Susan 
Stevens Crummel**  
  
Mini Lesson  
Model a quick sneak peek 
using the demonstration text 
The Dinosaur Chase by Hugh 
Price.  
-Start “Be the Boss of Your 
Reading” Anchor chart.  
-Model how to stop when you 
encounter a tricky word and 
use all that you know to solve 
the problem. -Active 
Engagement:  students 
identify their mistakes and use 
learned reading strategies to 
correct them (refer to “Good 
Habits for Solving Hard Words” 
anchor chart)  
-Book shop (students select 
new books to read).  
-Independent reading/coach 
students as necessary.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading:  Day 1 pages 
126130  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  
  
**may use this resource at 
anytime during Unit 3  
  
Unit 3:  Session 1  (pp.2-9)  
-Getting Ready page 2  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)                            
  
- Anchor Chart Notes  
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Small groups and conferences  
-Confer with students (as 
necessary) to ensure 
understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  introduce 
and model how to use the 
Stop!/Go! reading sign (Figure 
1-3 page 8)  
Share   
-Teach students the “Be a 
Reading Boss” song (page 9) to 
remind them to STOP and 
correct their mistake.  

 -The Dinosaur Chase by Hugh 
Price  
  
-Figure 1-2 page 6 -
Figure 1-3 page 8  
  
-”Be a Reading Boss” page 9  
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BEND I:  READERS HAVE IMPORTANT JOBS TO DO  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Utilize multiple strategies to decode 
unfamiliar words.  
  
Teaching point (s)  
  
Readers try to something to solve a 
problem, and when that doesn’t work, 
they try something else.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Shared Reading:  Tumbleweed Stew 
by Susan Stevens Crummel**  
  
Mini Lesson  
-Demonstrate how to use more than 
one strategy to figure out a tricky 
word.  
-Stress the importance of 
remembering what’s happening in the 
book to help monitor your reading. -
Add try something else to get the job 
done to the anchor chart.  
-Active Engagement:  students read 
demonstration text with partner, STOP 
at tricky words and try something, and 
if that doesn’t work try something 
else. (refer to “Good Habits for Solving 
Hard Words” anchor chart).  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  students revise 
reading habit charts.  
Share   
Sing “Be a Reading Boss” song (page 9) 
to remind them to STOP and correct 
their mistakes.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading:  Day 2 pages 
130132  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  
  
Unit 3:  Session 2  (pp. 10-16)  
  
-Getting Ready page 10  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)                            
  
- Anchor Chart Notes  
  
-The Dinosaur Chase by Hugh Price  
  
-Figure 2-3 page 13  
  
-”Be a Reading Boss” song page 9  

  
BEND I:  READERS HAVE IMPORTANT JOBS TO DO    
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Self-monitor their work and triple check 
their work for accuracy.  
  
Teaching point (s)  
  
Readers triple-check their work.  They ask:  
“Does that make sense?” “Does that look 
right?” “Does that sound right?”    

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Shared Reading:  Tumbleweed Stew 
by Susan Stevens Crummel**  
  
Mini Lesson  
-Model a triple-check:  Does it make 
sense?  Does it look right?  Does it 
sound right?  
-Add this strategy to the anchor chart. -
Active Engagement:  students use the 
triple-check strategy to fix miscues in 
demonstration text.  
-Teach students the second verse of 
“Be a Reading Boss” song (page 20). -
Independent reading/coach students 
as necessary.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  students explain 
how they solved tricky words.  
Share   
-Revise anchor charts (pages 23-24).  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading:  Day 3 pages 
132134  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  
  
Unit 3:  Session 3 (pp. 17-24)  
  
-Getting Ready page 17  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)                            
  
- Anchor Chart Notes  
  
-The Dinosaur Chase by Hugh Price  
  
-”Be a Reading Boss” second verse 
page 20  

  

  

  
BEND I:  READERS HAVE IMPORTANT JOBS TO DO    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Develop a plan to improve reading habits.   

Teaching point (s)   

Readers make a plan to be the best readers 
they can be.   

  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Shared Reading:  Tumbleweed Stew 
by Susan Stevens Crummel**  
  
Mini Lesson  
-Model how to use the anchor charts 
like a checklist -model how to make a 
plan to use more reading strategies. -
Active Engagement: (provide each 
student with a copy of “Tools for 
Solving and Checking Hard Words” 
chart) students circle strategies they 
need to practice and make a plan to 
implement them.   
-Sing “Be a Reading Boss”  
- Independent reading/coach 
students as necessary.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Partner Reading:  students help each 
other to check their goals.  
Share  
-Encourage students to share their 
goals with the class and at home.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

-Shared Reading:  Day 4 pages 
134135  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  
  
Unit 3:  Session 4 (pp. 25-26)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)                            
  
- Anchor Chart Notes  
  
-Figure 4-1 page 26  
  
-”Be a Reading Boss” page 9  

  

  
BEND I:  READERS HAVE IMPORTANT JOBS TO DO  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Collaborate with partners to solve hard 
problems.   

Teaching point (s)   

Readers work together to solve hard 
problems.   

  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Shared Reading:  Tumbleweed Stew 
by Susan Stevens Crummel**  
  
Mini Lesson  
-Demonstrate, with the help of a 
volunteer, how partners help each 
other to solve hard problems (role 
play).  
 -Active Engagement: students 
observe and talk with partners about 
the strategies they noticed (students 
may also act like “detectives” and 
check off observed behaviors). -
Restate key observations.  
  
Small groups and conferences  -
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
 - Guided Reading Groups   
-Partner Reading: partners don’t each 
other the word, they suggest a 
strategy to solve hard words.   
  
Share  
-Teach students the final verse of “Be 
a Reading Boss” song (page 33).  -Post 
student reading goals to share with 
school community.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

-Shared Reading:  Day 5 pages 
136138  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  
  
Unit 3:  Session 5 (pp. 27-34)  
  
-Getting Ready page 27   
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)                            
  
- Anchor Chart Notes  
  
-Figure 5-2 page 29  
  
-”Be a Reading Boss” final verse  
page 33  
  
-Figure 5-4 page 34  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
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TEACHER 
NOTES  
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Use meaning to solve unfamiliar words.   
  
Teaching point (s)   
  
Readers think about what is happening in 
the story to solve words.   
  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate how thinking about the 
meaning, or what’s happening in the 
story can help the readers to solve 
hard words.  
-Active Engagement: students guess 
the covered word by thinking about 
what has happened so far in the story, 
as well as what is happening on the 
page.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  -
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners reread and 
help each other to keep track of what’s 
happening in the story.  
  
Share  
- Instruct partners to retell the 
important events of the story.  
  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 6  (pp. 36-42)  
  
-Getting Ready page 36  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
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EVALUATION/ 
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NOTES  

The student will be able to:    Students will:      

http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg
http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg


1RE-LANGUAGE ARTS-GRADE ONE  Page 70  
Use syntax and meaning to solve hard 
words.  
  
Teaching point (s)  
  
Readers listen carefully as they read to 
consider what word might come next.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3f-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Model how to stop and think about 
what word might sound right to 
complete the sentence.  
-Active Engagement:  students guess 
the covered word by thinking about 
the what would sound right (make 
sure the first letter or two are showing 
so children have some visual 
information as well).  
-Review strategies on the “Tools for  
Solving and Checking Hard Words”  
-Anchor chart (page 46)  
-Add this new strategy to the anchor 
chart.  
  
Small groups and conferences  -
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners listen to 
each other read and help them to fix 
miscues.  
  
Share  
- Encourage children to 
implement this strategy in their 
writing-listen to their sentences, fixing 
up what doesn’t sound right.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 7  (pp. 43-49)  
  
-Getting Ready page 43  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
  

  
BEND II:  READERS ADD NEW TOOLS TO READ HARD WORDS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg
http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg


1RE-LANGUAGE ARTS-GRADE ONE  Page 71  
Break multisyllabic words into parts.  
  
Teaching point (s)  
  
Readers break up long words part by part.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate how to break words into 
familiar parts.  
-Active Engagement:  students use 
magnetic letters to show different 
ways to break words apart.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  -
Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners help each 
other figure out tricky words by 
breaking them apart in different ways 
and reminding them to use everything 
they know about how words work.  
  
Share  
- Connect to writing:  listen for 
parts to spell.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 8  (pp. 50-57)  
  
-Getting Ready page 50  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
Figure 8-4 page 57  
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Use known words to figure out unknown 
words.  
  
Teaching point (s)  
  
Readers can use words they know to read 
words they don’t know.    

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate how to use words 
readers know to solve words they don’t 
know (analogy).  
-Active Engagement:  students sort 
words into columns ( see Figure 9-1 
page 59).  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Focus Groups  
-Encourage students to use the word 
wall (known words) to help figure 
out words they don’t know. -Partner 
Reading:  (I Spy game) partners 
“hunt” for words that look like words 
they know.  
  
Share  
- Reinforce breaking words into 
parts and using word analogies to solve 
unknown words.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 9  (pp. 58-65)  
  
-Getting Ready page 58  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv  to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
  
Figure 9-1 page 59  
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Solve words with sneaky sounds.  
  
Teaching point (s)  
  
Readers are flexible, they try many sounds 
to figure out words.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Review trying vowel sounds two ways 
(long and short).  
-Demonstrate how to sound out words  
with sneaky sounds, stress that 
readers need to be flexible, trying 
many different sounds (not just two). -
Active Engagement:  students apply 
this strategy to demonstration text. -
Revise this strategy on the anchor 
chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Focus Groups  
-Partner Reading:  partners share 
words with sneaky sounds, create an 
interactive chart (Figure 10-2 page 67).  
  
Share  
-Reinforce trying a few ways to sound 
out words, listening to make sure they 
look and sound right, continue to add 
words to the interactive chart.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 10  (pp. 64-68)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv  to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
  
Figure 10-2 page 67  

BEND II:  READERS ADD NEW TOOLS TO READ HARD WORDS    
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Read with fluency.   
  
Teaching point (s)  
  
Readers read most words in their books in 
a snap and keep on going, making their 
reading smooth.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5 
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Review word-solving tools.  
-Demonstrate reading known words in 
a snap (note it’s okay to slow down for 
words readers don’t know).  
-Active Engagement:  students coach 
partners with special attention to 
reading known words smoothly.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners read to a 
special guest.  
  
Share  
-Encourage students to reflect on 
strategies they’ve learned and set new 
goals.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 11  (pp. 69-74)  
  
-Getting Ready page 69  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
  
Figure 11-3  page 74  
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Reread to check for understanding.  
  
Teaching point (s)  
  
Readers work hard to understand books.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
L.1.4a  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate monitoring for 
understanding.  
-Active Engagement:  students reread 
demonstration text for clarity.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners reread to 
understand the story better.  
  
Share  
-Partners work together and ask each 
other what might happen next to gain 
further understanding.  
-Add this strategy to “Reading Partners 
Work Together” anchor chart.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 12 (pp. 76-81)  
  
-Getting Ready page 76  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
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Generate a picture in their mind.   
  
Teaching point (s)  
  
Readers pay attention to what’s happening 
and imagine more than just what’s in the 
pictures.  They use their imagination to 
turn the pictures into a movie in their 
mind.    

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate how to use words and 
pictures to imagine what’s happening 
in the story (synthesizing the text to 
bring it to life).  
-Active Engagement:  students 
envision the scene, then act it out. -
Add this strategy to the anchor chart.  
-Independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  -
Coach students to envision who, what, 
where, when to promote further 
understanding.  
- Partner Reading:  partners 
mark a tricky part in their book and 
act-out the scene.  
-Add to anchor chart (Reading Partners 
Work Together).  
  
Share  
-Remind students to keep goals in 
mind.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 13 (pp. 82-87)  
  
-Getting Ready page 82  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
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 Identify who is talking in a story.  
  
Teaching point (s)  
  
Readers pay attention to the dialogue.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate how readers can keep 
track of conversations in their book 
draw students’ attention to quotation 
marks when reading.  
-Active Engagement:  students track 
the speaker by using cues (quotation 
marks, dialogue tags, names).  
-Add this strategy to the anchor chart.  
-Independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Teach students the words that tell 
how the character is talking  
(whispered, shouted, mumbled, cried, 
etc.).  
-Partner Reading:  partners take on the 
role of the speaker.  
  
Share  
-Introduce Reader’s Theater.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 14  (pp. 88-90)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  
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NOTES  

The student will be able to:    Students will:      

http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg
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Use clues to infer meaning.  
  
Teaching point (s)  
  
Readers look for clues in pictures and other 
words to understand the meaning of a new 
word.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Teach children not to ignore new 
words.  
-Model how to use clues to solve hard 
words (context clues, rereading, 
envisioning, navigating dialogue). -
Active Engagement:  partners find a 
new word (demonstration text) and 
use clues to problem solve.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  -Coach 
students to use their own words to 
replace new words. -Partner 
Reading:  partners use new 
vocabulary words when talking about 
their books.  
  
Share  
-Encourage students to teach partners 
new words.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 3:  Session 15  (pp. 91-98)  
  
-Getting Ready page 91  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Zelda and Ivy:  The Runaways  
(optional)  

  

  

  
BEND IV:  READERS USE EVERYTHING THEY KNOW TO GET THE JOB DONE   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg
http://www.google.com/url?q=http%3A%2F%2Fwww.heinemann.com&sa=D&sntz=1&usg=AFQjCNHl4nc-oFvJCVo4oKF76sXh2g-Qfg
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Utilize all problem solving skills to read 
with automaticity.  
  
Teaching point (s)  
  
Readers use everything they know, 
drawing from their full repertoire of 
wordsolving strategies, to tackle 
challenges with greater automaticity.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
L.1.4a  
SL.1.6, L.1.6  

-Read Aloud/Shared Reading   
  
Mini Lesson  
-Demonstrate the difference between 
slow, staggered word solving and well-
orchestrated smooth reading. -Active 
Engagement:  partners practice reading 
with greater automaticity. -
Independent reading/ students make 
audiobooks.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Focus Groups  
-Partner Reading:  tell partners which 
fix-up tool to use.  
  
Share  
-Remind students to triple-check their 
reading.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Read-Aloud, Session 1 pages 
116120   
  
- Frog and Toad Are Friends by  
Arnold Lobel  
  
**May use this resource at 
anytime during Unit 3  
  
Unit 3:  Session 16  (pp. 100-105)  
  
-Getting Ready page 100  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Tumbleweed Stew by Susan  
Stevens Crummel  

  

  

  

  

  
BEND IV:  READERS USE EVERYTHING THEY KNOW TO GET THE JOB DONE   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Name and apply techniques to increase 
reading fluency.  
  
Teaching point (s)  
  
Readers notice what makes reading sound 
great and apply these strategies to their 
own reading.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

- Read Aloud:  Frog and Toad 
Are  
Friends by Arnold Lobel  
  
Mini Lesson  
- Demonstrate noticing and 
naming techniques (that a reader uses) 
to make reading sound great.  
-Active Engagement:  students listen  to 
an audiotape and keep track of 
techniques they notice.  
-Summarize what students noticed and 
make a new chart “Sound Like a 
Reading Star”  (page 108).  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
- Draw students’ attention to 
punctuation marks.  
-Partner Reading:  read a few different 
ways to see what sounds best.  
  
Share  
- Student read-alouds.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Read-Aloud, Session 2 pages 
121123   
  
- Frog and Toad Are Friends by  
Arnold Lobel  
  
Unit 3:  Session 17  (pp. 106-111)  
  
-Getting Ready page 106  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  

  

  

  
BEND IV:  READERS USE EVERYTHING THEY KNOW TO GET THE JOB DONE   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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Monitor and apply fix-up strategies for 
fluency and expression.  
  
Teaching point (s)  
  
Readers make their reading sound its very 
best!  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3 
RI.1.4, RI.1.5 
RI.1.6, RI.1.7  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6  

- Read Aloud:  Frog and Toad 
Are  
Friends by Arnold Lobel  
  
Mini Lesson  
- Demonstrate monitoring 
reading and  applying fix-up strategies 
to improve reading with fluency and 
expression. -Active Engagement:  
partners give feedback.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Focus Groups  
-Partner Reading:  rehearse readalouds.  
  
Share  
-Reading Celebration:  student 
readalouds for an audience.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Read-Aloud, Session 3 pages 
124125   
  
- Frog and Toad Are Friends by  
Arnold Lobel  
  
Unit 3:  Session 18  (pp. 112-114)  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital 
resources)    
  
- Anchor Chart Notes  
  
-Figures 18-1, 18-2 page 113  

  

  

  

  

  

VI.  MEETING CHARACTERS AND LEARNING LESSONS  
Unit 4:  Meeting Characters and Learning Lessons     
  
Essential Question(s):    a)  How do readers track the events of the story?    
          b)  How do readers bring story characters to life?    

http://www.heinemann.com/
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          c)  What clues do readers use to find life lessons in a book?  
          
  

d)  What important points should readers include when recommending a book?      

Enduring Understanding(s): a)  Readers think about the events of a story as they read.  
          b)  Readers bring story characters to life by using drent voices.  
          c)  Readers think about the author’s purpose to find life lessons in books.  
          d)  Readers should include a brief blurb about a book when making a recommendation.  
          e)  Readers should include a brief blurb about a book when making a recommendation.  
  

BEND I:  GOING ON READING ADVENTURES    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
Preview a book to gather information 
about story elements.   
  
Teaching point (s)  
  
Readers take a sneak peek to find out 
where they’ll go and what they’ll do.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,  
RL.1.10, 
RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c, 
SL.1.2  

- Read Aloud:  Upstairs Mouse,  
Downstairs Mole by Wong Herbert   
Yee **  
  
Mini Lesson  
-Book shop  
-Demonstrate how to preview a book 
by asking:  “Where are the characters 
going?”  “What are they doing?”  
(characters, setting, plot).  
-Active Engagement:  students take a 
sneak peek to gather as much 
information as possible.  
-Add this strategy to a new anchor 
chart “Off We Go!  Readers Go on  
Adventures!” (page 5)  
-Independent reading.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Unit 4:  Session 1  (pp. 2-9)  
  
-Getting Ready page 2  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv to access digital  
resources)   
  
- Anchor Chart Notes  
  
-Iris and Walter and the Field Trip 
by Elissa Haden Guest (optional)  
  
-Figure 1-1 page 8  

BEND I:  GOING ON READING ADVENTURES    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
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 SL.1.3, SL.1.4 

SL.1.6, L.1.6  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Guide students to think about where 
they are in their story and if they have 
ever been to that kind of place; use 
those details to create a clearer 
picture.  
-Partner Reading:  partners retell the 
story.  
  
Share -Teach children how to 
track the setting.  
-Add this strategy to the anchor chart.  

  

  

  

  

  

  

  

  
BEND I:  GOING ON READING ADVENTURES    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Predict what might happen next in a 
story.  
  
Teaching point (s)  
  
Readers use what’s happening in the story 
to predict what will come next.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, 
RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read Aloud:  Upstairs Mouse,  
Downstairs Mole by Wong Herbert Yee  
  
Mini Lesson  
-Model how to predict what might 
happen next in a story book.  
-Active Engagement:  students make 
predictions about their own books.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  -
Partner Reading:  partners think 
ahead, then read to find out what 
happens next.   
-Add to anchor chart (page 14).  
  
Share  
- use the clues authors give 
you to make predictions.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Read-Aloud, Session 2 pages 
111113   
  
- Upstairs Mouse, 
Downstairs Mole by Wong Herbert 
Yee  
  
Unit 4:  Session 2  (pp. 10-15)  
-Getting Ready page 10  
  
- Digital Resources   
  
www.heinemann.com  
  
 (see p. xv  to access digital  
resources)   
                           
- Anchor Chart Notes  
  
-The Ghost Eye-Tree by Bill Martin  
Jr.  (optional)  
  
-Off We Go! by Jane Yolen  
(optional)  

  

  

  

  

  
BEND I:  GOING ON READING ADVENTURES    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Retell the important parts of a story.  
  
Teaching point (s)  
  
Readers mark important points in their 
book to retell and retain the story.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how to find important parts of 
a book, and mark them, to help retell 
the story.  
-Active Engagement:  students use 
Post-its to mark the important parts of 
their books.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
Partner Reading:  partners retell the 
important parts.  
  
Share-  
- Show students how to use a 
retell booklet to retell a story (page 21).  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 4:  Session 3  (pp. 16-21)  
  
-Getting Ready page 16  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv  to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Iris and Walter and the Field Trip 
by Elissa Haden Guest (optional)  
  
-Figure 3-1 page 17  
-Figures 3-2, 3-3 page 21  
  

  

  

  

  
BEND I:  GOING ON READING ADVENTURES  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Reread to discover new details.  
  
Teaching point (s)  
  
Readers reread to notice new details.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, RI.1.1  
RI.1.2, RI.1.3  
RI.1.4, RI.1.5  
RI.1.6, RI.1.7  
RI.1.10, RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read Aloud/Shared Reading  
  
Mini Lesson  
-Connection (page 22) students look 
outside classroom window to notice 
something new (Figure 4-1 page 23) -
Model how rereading to notice more 
details can help readers to understand 
the story in new ways (study 
illustrations, building fluency, clarifying 
confusion, etc.).  
-Active Engagement:  students reread 
and share new details they’ve 
uncovered.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
Partner Reading:  partners help each 
other find more details and retell.   
  
Share  
- Suggest asking questions 
about new observations (Figure 4-3 
page 27).  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 4:  Session 4 (pp. 22-27)  
  
-Getting Ready page 22  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Iris and Walter and the Field Trip 
by Elissa Haden Guest (optional)  
  
-Figure 4-1 page 23  
-Figures 4-3 page 27  

  
BEND I:  GOING ON READING ADVENTURES    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Group parts of the story that go together.  
  
Teaching point (s)  
  
Readers reread to notice how the parts of 
a book go together.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.10, 
RF.1.1  
RF.1.1a,  
RF.1.2  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read Aloud/Shared Reading  
  
Mini Lesson  
-Model how pages in a story go 
together or connect (ex. connect all 
the pages that tell about the trouble in 
the story).  
-Active Engagement:  coach students to 
find different ways pages connect. -
Remind students to look for patterns, 
hidden clues, how a problem starts, 
etc.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners work 
together to notice important parts, see 
more, and retell.  
  
Share  
- Guide students to jot down 
goals they need to practice more 
(Figure 5-2 page 30).  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop  
Read Aloud pages 144-150 Shared  
Reading pages 135-143  
  
Unit 4:  Session 5  (pp. 28-30)  
  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Iris and Walter and the Field Trip  
by Elissa Haden Guest (optional)  
  
Figure 5-2 page 30  

  

  
 

BEND II:  STUDYING CHARACTERS IN BOOKS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Gather information to learn about the 
main character(s).   
  
Teaching point (s)  
  
Readers pay attention to details to learn 
all they can about the characters they 
meet along the way.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Shared Reading:  George and Martha 
by James Marshall**  
  
Mini Lesson  
-Model gathering information about 
the characters (what they like and 
don’t like, things they might say, things 
they do, etc.).  
-Active Engagement:  students share 
what they learned about the character 
with a partner.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students to look for details in 
illustrations to learn about the 
characters.  
-Partner Reading:  partners introduce 
the characters in their book to their 
partner.  
  
Share  
- Celebrate student’s work. -Encourage 

students to read with smooth 
expressive voices.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading, Day 1, pages 
114118  
  
George and Martha by James  
Marshall  
  
**may use this resource at anytime 
during Unit 4  
   
Unit 4:  Session 6  (pp. 32-37)  
  
-Getting Ready page 32  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Mr. Putter & Tabby Drop the Ball 
by Cynthia Rylant (optional)  

 

BEND II:  STUDYING CHARACTERS IN BOOKS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER NOTES  

The student will be able to:    Students will:      
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Recognize relationships among 
characters.  
  
Teaching point (s)  
  
Readers get to know the main character 
better by paying attention to relationships 
in the story.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,  
RL.1.10, 
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Shared Reading:  George and Martha 
by James Marshall**  
  
Mini Lesson  
-Model how you can learn more about 
the main character by paying attention 
to the relationships he/she has with 
secondary characters  
-Active Engagement:  students notice 
what characters say to each other and 
the things they do.  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students to keep track of 
dialogue.  
-Partner Reading:  partners read to 
sound like the characters. (“Partner 
Share Their Reading Adventures”).  
  
Share  
-Introduce the “talk-tool” to remind 
students they can add dialogue to the 
story.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading, Day 2, pages 
118120  
  
George and Martha by James  
Marshall  
  
Unit 4:  Session 7  (pp. 38-44)  
  
-Getting Ready page 38  
  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Mr. Putter & Tabby Drop the Ball  
by Cynthia Rylant (optional)  
  
-Figure 7-2 page 44  

BEND II:  STUDYING CHARACTERS IN BOOKS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Reread to learn more about the 
characters.  
  
Teaching point (s)  
  
Readers reread to find out more about the 
characters.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Shared Reading:  George and 
Martha by James Marshall**  
  
Mini Lesson  
- Model the process of 
rereading to discover more information 
about the character.  
-Active Engagement:  students “put a 
thumb on their knee” when they 
notice something new about the 
character (demonstration text).  
-Add this strategy to the anchor chart.  
-Independent reading.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students to look for patterns. -
Partner Reading:  mark pages that 
teach you more about the character, 
read these details with a “pop.  
  
Shared Reading  
- Model “digging deeper” to get 
new ideas.  
-Suggest using “I think … because…  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading, Day 3, pages 
120121  
  
George and Martha by James  
Marshall  
  
Unit 4:  Session 8  (pp. 45-50)  
  
-Getting Ready page 45  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv to access digital 
resources)   
  
- Anchor Chart Notes  
  
-Mr. Putter & Tabby Drop the Ball 
by Cynthia Rylant (optional)  

  
BEND II:  STUDYING CHARACTERS IN BOOKS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Match their voice to the feeling of the 
character.  
  
Teaching point (s)  
  
Readers bring the character to life.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.6, L.1.6,  
9.2  

- Shared Reading:  George and 
Martha by James Marshall**  
  
Mini Lesson  
- Demonstrate how readers 
study the illustrations, use what the 
characters say and do, to think about 
how the characters feel.  
-Active Engagement:  partners engage 
in a read-aloud to show feeling. -Add 
this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students to use their 
“talktool”  
-Partner Reading:  partners give 
feedback (coach for smooth expressive 
voices).  
  
Share  
-Teach children to become the 
character (use voice and body to show 
feeling.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading, Day 4, pages 
122123  
  
George and Martha by James  
Marshall  
  
Unit 4:  Session 9  (pp. 51-53)  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv  to access digital  
resources)  
  
- Anchor Chart Notes  

  

  

  
  

BEND II:  STUDYING CHARACTERS IN BOOKS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Match their reading voice to the changing 
feelings of the character.  
  
Teaching point (s)  
  
Readers change their reading voices to 
show each new feeling.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,  
RL.1.10, 
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Shared Reading:  George and Martha 
by James Marshall**  
  
Mini Lesson  
-Model rereading to reflect the 
changes in the character’s feelings. -
Active Engagement:  students give a 
“thumbs up” when they notice a 
change in the character’s feelings 
(demonstration text) and discuss with 
partners.  
-Add this strategy to the anchor chart.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students mark pages when 
the character’s feelings change and 
explain how the character is feeling 
and why.  
-Partner Reading:  use voice and body 
to show a change in feelings.  
  
Share  
-Encourage students to tell how the 
character’s feelings have changed 
throughout the story.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

Shared Reading, Day 5, pages 
124125  
  
George and Martha by James  
Marshall  
  
Unit 4:  Session 10  (pp. 54-60)  
  
-Getting Ready page 54  
  
- Digital Resources   
  
 www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Mr. Putter & Tabby Drop the Ball  
by Cynthia Rylant (optional)  
  
-Figure 10-1 page 57  

  

  
BEND II:  STUDYING CHARACTERS IN BOOKS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      

http://www.heinemann.com/
http://www.heinemann.com/
http://www.heinemann.com/


1RE-LANGUAGE ARTS-GRADE ONE  Page 93  
Identify and use clues to read text with 
fluency and expression.  
  
Teaching point (s)  
  
 Readers use clues to bring characters to 
life.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Coach students to identify and use 
clues for fluent and expressive reading 
(punctuation, special print, dialogue, 
etc.).  
- Active Engagement:  groups 
identify clues the author uses to show 
how to read the text (page 63).  
-Independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Partner Reading:  partners give 
feedback (figure 11-3 page 65). -Add 
to anchor chart (“Partners Share their 
Reading Adventures”).  
  
Share  
- Encourage students to reflect 
on  and  
adjust reading goals (Reading 
Suitcase).  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 11  (pp. 61-66)  
  
-Getting Ready page 61  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Figure 11-2 page 62  
-Figure 11-3 page 65  
-Figure 11-5 page 66  

  

  

  

  
BEND II:  STUDYING CHARACTERS IN BOOKS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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The student will be able to:    Students will:      
Modify their voices to read the book the 
way the author intended it to sound.  
  
Teaching point (s)  
  
Readers reread to make their voices 
smoother and show the big feelings in each 
part.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
- Model how to monitor reading 
to increase fluency and expression. - 
Active Engagement:  students practice 
bringing books to life by reading the 
way the author intended it to sound.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
- Remind students to make 
their voices show what’s happening 
and how the characters feel.  
  
Share  
- Reading Celebration:  student 
readalouds.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 12  (pp. 67-68)  
  
- Digital Resources    
  
www.heinemann.com  
  
(see  p. xv to access digital  
resources)  
  
- Anchor Chart Notes  

  

  

  

  

  

  
 

BEND III:  LEARNING IMPORTANT LESSONS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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The student will be able to:    Students will:      
Identify lessons the characters learn.  
  
Teaching point (s)  
  
 Readers find life lessons in the stories they 
read.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Connection:  use “fortune 
cookie” analogy (refer to page 70). 
-Model how to find the story’s 
message.  
-Active Engagement:  students pull 
lessons from familiar stories (readers 
ask themselves the following 
questions:  “How did the trouble get 
fixed?”  “What did the character 
realize?”).   
-Add these strategies to the new 
anchor chart.  
-“Readers Learn Lessons”  
-Independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   
-Remind students to pay attention to 
how the character’s feelings change at 
the end of the story.  
-Partner Reading:  students share 
important lessons characters have 
learned.  
  
Share-  
-Students write lessons characters 
learned and place them in their books.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 13  (pp. 70-76)  
  
-Getting Ready page 70  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  

BEND III:  LEARNING IMPORTANT LESSONS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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The student will be able to:    Students will:      
Anticipate the lesson a story may teach.  
  
Teaching point (s)  
  
Readers think about life lessons when they 
start to read a book.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model making predictions  (“I wonder 
if this is going to be one of those 
stories that teaches you…”).  
-Active Engagement:  partners discuss 
life lessons learned in previous books 
to make predictions.  
-Add this strategy to the anchor chart.   
-Independent reading  
  
Small groups and conferences  
- Guided Reading Groups   
-Partner Reading:  review goal cards 
and share strategies.  
  
Share  
-remind children to check and revise 
predictions.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 14 (pp. 77-82)  
  
-Getting Ready page 77  
  
-Curious George Gets a Medal by  
H.A. Rey  
  
-Figure 14-1 page 78  
  
-The Tenth Good Thing about  
Barney by Judith Voirs  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv  to access digital  
resources)  
  
- Anchor Chart Notes  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  
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The student will be able to:    Students will:      
Make comparisons.  

  
Teaching point (s)  
  
 Readers compare and contrast books.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.5, RL.1.6  
RL.1.7,RL.1.9  
RL.1.10, RI.1.9  
RF.1.1 RF.1.1a  
RF.1.2  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model how to compare and contrast 
books.  
-Active Engagement:  partners ask 
each other “What is the same about 
these books?  What’s different?” 
(character’s feelings, plots, ending).  
-Add this strategy to the anchor chart.   
-Independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups  
-Remind students to compare and 
contrast story elements.  
-Partner Reading:  students share 
similarities and differences.  
-Add this strategy to the anchor chart. 
“Partners Share Their Reading 
Adventures”.  
  
Share  
-Partners model working together.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 15 (pp. 83-88)  
  
-Getting Ready page 83  
  
- Digital Resources    
  
www.heinemann.com  
  
(see  p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Figure 15-1 page 84  

  

  

  
BEND III:  LEARNING IMPORTANT LESSONS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Categorize books by the lesson the story 
teaches.  

  
Teaching point (s)  
  
 Readers think about categories and begin 
to group stories that teach similar lessons.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model how to sort and group books 
together that are the same. -Active 
Engagement:  partners categorize 
familiar books.  -Independent work:  
students categorize the books in 
their baggies.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups -Prompt 
students to think about different 
ways books can go together. -Partner 
Reading:  students share how they 
grouped their books together.  
  
Share  
-Students reflect on goals.  
-Students set new goals.  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 16 (pp. 89-94)  
  
-Getting Ready page 89  
  
-Iris and Walter and the Field Trip 
by Elissa Haden Guest and  
Christine Davenier  
-Little Red Riding Hood; No, David!, 
by David Shannon  
-Poppleton by Cynthia Rylant  
-Ruthie and the Not-So Teeny Tiny  
Lie by Laura Rankin  
-The Carrot Seed by Ruth Krauss  
  
- Digital Resources    
  
www.heinemann.com  
  
(see  p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Figure 16-1 page 90 -
Figure 16-2 page 94  

  

  

  
BEND IV:  GROWING OPINIONS ABOUT BOOKS    

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Recommend books they love.  
  
Teaching point (s)  
  
 Readers recommend books.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10  
RF.1.1,  
RF.1.1a  
RF.1.2,  
RF.1.2a-d  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4,  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4 
SL.1.6, L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
- Model a book 
recommendation. -Active 
Engagement:  students rehearse a 
recommendation and then share.  
-Link: create a chart (page 98).  
-independent reading  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups -
Remind students to give lots of 
reasons when recommending a book. 
-Partner Reading:  students rehearse 
book recommendations.  
  
Share  
-Celebration:  students recommend a 
book, write the life lesson the story 
teaches, and put it inside the book.  
  

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 17 (pp. 96-101)  
  
-Getting Ready page 96  
  
  
- Digital Resources    
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes  
  
-Upstairs Mouse, Downstairs Mole 
by Wong Herbert  
  
“Recommend Books You Love page  
98.  
  
-Figure 17-1 page 101  
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PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Prepare for and produce book 
recommendations.  
  
Teaching point (s)  
  
Readers rehearse to make their speaking 
voices smoother.  

RL.1.1, RL.1.2  
RL.1.3, RL.1.4  
RL.1.6, RL.1.7  
RL.1.9,RL.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model how readers practice before 
giving a presentation.  
-Active Engagement:  partners 
rehearse and give suggestions. -
Remind students how to bring their 
books to life.  
  
-Celebration:  students give book 
recommendations, talk about the life 
lesson the book teaches, and give 
reading buddies a paper fortune to 
carry with them.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

A Guide to Reading Workshop 
Read Aloud pages 144-150 Shared 
Reading pages 135-143.  
  
Unit 4:  Session 18 (pp. 102-103)  
  
  
- Digital Resources    
  
www.heinemann.com  
  
(see  p. xv  to access digital  
resources)  
  
- Anchor Chart Notes  

  

  

  

  

VII.  READING NONFICTION COVER TO COVER (IF…THEN…CURRICULUM)  
  
**Refer to If...Then...Curriculum Assessment-Based Instruction, Grades K-2 page 91 for suggested implementation of this unit**  
  
  
  
  
Essential Question(s):   a)  How can I gather information about a topic that interests me?    
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b)  How can I compare contrast and synthesize my own ideas and the ideas of others to develop new 

ideas?    
Enduring Understanding(s):  a)  Readers move from simply fact finding to reading fully and deeply to have a deeper understanding of                                                                           
main ideas and supporting details.  
  

  

  

Bend I: Individuals bring their strengths as nonfiction readers to clubs  

Bend II : Nonfiction clubs add their own ideas to what they learn  

Bend III: Nonfiction clubs compare and contrast information about topics  

  

  

  

  

  

  

  
BEND I:  INDIVIDUALS BRING THEIR STRENGTHS AS NONFICTION READERS TO CLUBS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Prepare for nonfiction reading.  
  
Teaching point (s)  
  
Readers sort books into topics they want to 
read about.  
  
Readers always think about what kind of 
text they are reading and the strategies 
they can use before reading.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model how readers preview their 
books for text structure and make a 
plan for reading.  
-Active Engagement:  partners preview 
text structures.  
-Independent Work: students practice 
noticing text structures.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  
  
Gather books from classroom 
library and school library to create 
topic bins. (see  p.94)  

  
Groups students in groups of 4-5 
for book clubs (see p. 95)  
  
- Digital Resources   
  
www.heinemann.com  
  
(see  p. xv to access digital 
resources)                           
- Anchor Chart Notes from 
previous nonfiction unit  
  
  

  

  

  

  
BEND I:  INDIVIDUALS BRING THEIR STRENGTHS AS NONFICTION READERS TO CLUBS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Navigate texts to find important 
information.  
  
Teaching point (s)  
  
Readers navigate more complex texts 
accumulating the most important 
information.  
  
Readers stop and think about each section 
to determine if it all fits together.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson  
-Model how readers break longer texts 
into manageable sections and think 
about text.  
-Active Engagement:  partners practice 
thinking about sections of text.  
- Independent work:  students 
practice reading and determining the 
main idea of sections.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

-Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  

  

- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes   

  

  

  

  

  

  

  
  
  
Bend I: Individuals Bring Their Strengths as Nonfiction Readers to Clubs (Additional Teaching points found on pp.114-115)  
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● Readers, today I want to teach you that nonfiction readers don’t just read with explaining voices; nonfiction readers also talk about the text 

with explaining voices.  readers can practice explaining the text to themselves as they go along in their own words.  Then you can explain the 

text to your club members when it is time to talk.  

  

● Today, I want to teach you that no matter what kind of book you are reading, you should always be able to make sense of the text.  If you are 

having trouble explaining the text to yourself or to your partner in your own words, that is a sign that it is time to go back to the last place 

where things were making sense and reread, paying closer attention to what the book is mostly about.  

  

● Today I want to teach you that readers can get ready to read by taking a tour of all the pages in the book from cover to cover to see what 

kind of text structures the book contains. Then they can make a plan for how to best read each sections.  

  

Please refer to pp. 114-115 for additional teaching points for this bend.  

  

  

  

  
BEND II:  NON-FICTION CLUBS ADD THEIR OWN IDEAS TO WHAT THEY LEARN   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read nonfiction texts and come up with 
their own ideas.  
  
Teaching point (s)  
  
Readers do more than just read to learn 
information, they also come up with their 
own ideas about what they are learning.  
  
Readers jot ideas on post its and then 
reading on for parts of the book that fit 
with their idea.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson (pp. 104-105)  
-Model how readers come up with 
their own ideas as they read and jot 
ideas that fit their idea.  
-Active Engagement: partners practice 
coming up with their own ideas about 
text.  
- Independent work: students 
practice reading and jot down ideas.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  

  
- Digital Resources   
  
www.heinemann.com  
  
(see  p. xv to access digital  
resources)  
  
- Anchor Chart Notes   
  
See web on page 108  
  

  

  

  

  

  

  

  
BEND II:  NON-FICTION CLUBS ADD THEIR OWN IDEAS TO WHAT THEY LEARN   

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Infer and grow ideas about text they have 
read.  
  
Teaching point (s)  
  
Readers read with an open mind and are 
flexible with their thinking.  
  
Readers jot ideas on post its and then 
reading on for parts of the book that fit 
with their idea.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson (pp. 105-106) - Model 
how readers react to information they 
have read. Model making an 
inference after the reaction and how 
to explain thinking using details from 
the text.  
-Active Engagement: Practice jotting 
down their thinking using details from 
the text.  
- Independent work: students 
practice reading and jot down ideas 
using details from the text.  
  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes   

  

  

  

  
  

Bend II:  Nonfiction Clubs Add Their Own Ideas To What they Learn:  (Additional Teaching Points found on pp.115-116)  
  

● Today I want to teach you that readers don’t just think, What do I personally already know about this topic? Instead they think, What is the 

book actually about?  
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● Today I want to teach you that readers can consider the author’s purpose in writing the book.  Authors often write to persuade, to inform to 

entertain.  

  

Today I want to teach you that readers often choose a way to organize their information that matches what they’ve read. They look across all the 
information they have collected as a group and ask themselves, what are the main ideas we’ve learned? what are the categories? What’s the best 
way to organize all this? You can use writing to organize your ideas and supporting information  

  

  

Please refer to pp. 115-116 for additional teaching points for this bend.  

  

  

  

  

  
BEND III:  NON-FICTION CLUBS COMPARE AND CONTRAST INFORMATION ABOUT TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Compare and contrast books on the same 
topic.  
  
Teaching point (s)  
  
Most Nonfiction books only contain bits of 
the whole truth about a topic.  
  
Readers jot ideas on post its and then 
reading on for parts of the book that fit 
with their idea.  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson (pp. 109-110)  
-Model sharing a book or a piece of 
writing that leaves out key pieces of 
information. Then share a book that 
fills in the missing pieces.  
-Active Engagement: Partners practice 
comparing and contrasting 
information from books.  
- Independent work: students 
practice reading to find ideas that a 
repeated in books. (p.111)  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes   
  
See T-chart on p. 109  

  

  

  

  

  
BEND III:  NON-FICTION CLUBS COMPARE AND CONTRAST INFORMATION ABOUT TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Create categories of information.  
  
Teaching point (s)  
  
Readers collect important examples, facts, 
details, and quotes under each category 
from across their books.  

  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson (pp. 111-112) -Model 
making sense of text using post-
its from several books.  
-Active Engagement: Partners practice 
discussing parts that are similar and 
different in their books.  
-Independent work: students organize 
information found across books on the 
same topic. (p.111).  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes   
  
See chart on p. 111  

  

  

  

  

  
BEND III:  NON-FICTION CLUBS COMPARE AND CONTRAST INFORMATION ABOUT TOPICS  

PROFICIENCY / OBJECTIVE  STANDARDS  SUGGESTED ACTIVITY  
EVALUATION/ 
ASSESSMENT  

TEACHER 
NOTES  

The student will be able to:    Students will:      
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Read like writers comparing and 
contrasting the styles of different books.  
  
  
Teaching point (s)  
  
Readers can also read like writers 
comparing and contrasting the styles of 
different books.  
  

RI.1.1, RI.1.2  
RI.1.3, RI.1.4  
RI.1.6, RI.1.7  
RI.1.9,RI.1.10,  
RF.1.1,  
RF.1.1a,  
RF.1.2,  
RF.1.2a-d,  
RF.1.3,  
RF.1.3b  
RF.1.3e-g,  
RF.1.4  
RF.1.4a-c,  
SL.1.1  
SL.1.1a-c,  
SL.1.2  
SL.1.3, SL.1.4  
SL.1.5,SL.1.6  
L.1.6  

- Read-Aloud/Shared Reading  
  
Mini Lesson (pp. 111-112)  
-Model using two very different  
informational books on the same topic 
to compare author’s choice of words, 
sentence length, tone , mood and 
other stylistic choices.  
-Active Engagement: Partners practice 
comparing books from the topic bins. 
- Independent work: students 
investigate books on the same topic 
for stylistic differences (p.112-113.  
  
Small groups and conferences  
-Confer with students (as necessary) to 
ensure understanding and application 
of skill(s).  
- Guided Reading Groups   

Teacher observation  
  
- Small group work  
  
- Anecdotal notes  
  
- Running records  

If..Then..Curriculum pp.91-117  
  
- Digital Resources   
  
www.heinemann.com  
  
(see p. xv to access digital  
resources)  
  
- Anchor Chart Notes   
  
See chart on p. 111  

  

  

  

  

  
  

Bend III: Nonfiction Clubs Compare and Contrast Information about Topics (additional teaching points on pp.116-117).  
  
  

● Today I want to teach you that partners can hold each other accountable for the information in the actual text and using evidence from the 

text by prompting one another with questions like, where does it say that? Is there another example? Prove it!  
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● Today I want to teach you that readers can also read like writers, comparing, and contrasting the styles of different books. They notice and 

author’s choices and think. How is the style of this book similar to the style of another book? How is it different? Why did the author write it 

this way?  

  

  

  

Please refer to pp. 116-117 for additional teaching points for this bend.  

  

  

  

  

  

  

  
  
  

PROJECT READ SKILL DEVELOPMENT SEQUENCE   
        

Unit 1  
          
Introduction of consonant sound/symbol relationships for t, s, m, b, c and f; and short vowel a (picture of an apple)   
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Unit 2              
Introduction of consonant sound/symbol relationship for r, h, j, n, p and l   
  

Unit 3              
Introduction of consonant sound/symbol relationship for g (hard), d and v   
  

Unit 4              
Introduction of consonant sound/symbol relationship for w; and short vowel i (picture of an Indian)   
  

Unit 5              
Introduction of consonant sound/symbol relationship for initial k and final ck   
  

Unit 6            
Review short vowels a and i and consonants. Review sound/symbol relationship for c/k, k and –ck.   
  

Unit 7              
Review short vowels a and i, consonants and –ck.   
  

 

Unit 8          
Review short vowels a and i and consonants. Introduce sound/symbol relationship for short vowel o as in octopus (puppet – Miss  
Odd)   
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Unit 9         
Review short vowels a, i and o and consonants. Introduce ss, ll, ff and zz   
  

Unit 10      
Review short vowels a, i and o and consonants. Introduce -ng and -nk   
  

Unit 11          
Review short vowels a, i and o and consonants. Introduce digraphs wh, ch, th and sh   
  

Unit 12    
Review short vowels a, i and o. Introduce short e (puppet – Mr. Ed)   
  

Unit 13a            
Review short vowels a, i and e. Introduce initial l blends.   
  

Unit 13b        
Review short vowels a, i, o, e and consonants. Introduce initial r blends.   
  

Unit 13c        
Review short vowels a, i, o, e and consonants. Introduce the following blends: sc, sk, sp, squ, sm, sn, st, sw, tw and dw.   
  

Unit 14          
Review short vowels a, i, o, e, consonants, digraphs and initial blends. Introduce short vowel u (picture of umbrella made with a  
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 u for the handle).   

  

Unit 16      
Review short vowels a, i, o, e, consonants and blends. Introduce final consonant clusters str, scr, spr and spl.   

Unit 17a        
Review short vowels a, e, i, o, and u and all initial blends. Introduce final consonant blends. Introduce final consonant blends: st, 
-sp, -sk, -mp, -nt and –nd.   

Unit 17b                 
Review final blends taught in Unit 17a. Introduce the final consonant blends –ld, -lk, -lp, -lt, -ft, -pt and –ct.   
  

Unit 18            
Review the digraphs ch, wh, th and sh. Introduce final –tch/ch/.   
  

Unit 19a  Introduce the r-controlled vowel ar/r/.   
  

Unit 19b      
Review the r-controlled vowel ar. Introduce the r-controlled vowels er, ir, ur/er/.   
  

Unit 19c        
Review the r-controlled vowels ar, er, ir and ur. Introduce the r-controlled vowel or/or/.   
  

Unit 20    
Review the short vowels a, e, i, o, u and the concept of closed syllables.   
            

Unit 21          
Review the concept of open syllable. Introduce the concept of the Magic final e.   
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http://www.speakaboos.com/
http://city.lego.com/en-us/comicbuilder/intro.aspx
http://city.lego.com/en-us/comicbuilder/intro.aspx
http://www.crickweb.co.uk/assets/resources/flash.php?&file=wordorder1a
http://www.crickweb.co.uk/assets/resources/flash.php?&file=wordorder1a
http://www.texaslre.org/asymbols/symbolsgame.html
http://www.texaslre.org/asymbols/symbolsgame.html
http://www.bigbrownbear.co.uk/keyboard/
http://www.bigbrownbear.co.uk/keyboard/
http://childhoodreading.com/
http://childhoodreading.com/
http://classicfairytales.com/
http://classicfairytales.com/
http://teacher.scholastic.com/clifford1/index.htm
http://teacher.scholastic.com/clifford1/index.htm
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Edugames at PBS  

Kerpoof  

Make Believe Comix  

Make another story  

Mighty Book  

Online typing practice  

Starfall  

Stories for children  

Stories from PBS  

The Magic Schoolbus Word games—k-2 

http://www2.scholastic.com/browse/home.jsp 

http://www.funbrain.com 

http://www.poetry4kids. http://www.seussvil 

http://funschool 

http://www.gamequarium.com 

http://www.iknowthat.com/com/GradeLevel?

GradeLevel=1 http://storylineonline.net/ 

http://pbskids.org/arthur/
http://pbskids.org/arthur/
http://www.kerpoof.com/
http://www.kerpoof.com/
http://www.makebeliefscomix.com/Comix/
http://www.makebeliefscomix.com/Comix/
http://www.britishcouncil.org/kids-writing-storymaker.htm
http://www.britishcouncil.org/kids-writing-storymaker.htm
http://mightybook.com/
http://mightybook.com/
http://www.bbc.co.uk/schools/typing/
http://www.bbc.co.uk/schools/typing/
http://www.starfall.com/
http://www.starfall.com/
http://www.magickeys.com/books/
http://www.magickeys.com/books/
http://pbskids.org/lions/stories.html
http://pbskids.org/lions/stories.html
http://www.scholastic.com/magicschoolbus/games
http://www.scholastic.com/magicschoolbus/games
http://www.gamequarium.com/readquarium/highfreq.html
http://www.gamequarium.com/readquarium/highfreq.html
http://www.gamequarium.com/readquarium/highfreq.html
http://www.gamequarium.com/readquarium/highfreq.html
http://www2.scholastic.com/browse/home.jsp
http://www2.scholastic.com/browse/home.jsp
http://www.funbrain.com/
http://www.funbrain.com/
http://www.poetry4kids.com/
http://www.poetry4kids.com/
http://www.seussville.com/
http://www.seussville.com/
http://funschool.kaboose.com/
http://funschool.kaboose.com/
http://www.gamequarium.com/
http://www.gamequarium.com/
http://www.gamequarium.com/
http://www.gamequarium.com/
http://www.iknowthat.com/com/GradeLevel?GradeLevel=1
http://www.iknowthat.com/com/GradeLevel?GradeLevel=1
http://www.iknowthat.com/com/GradeLevel?GradeLevel=1
http://www.iknowthat.com/com/GradeLevel?GradeLevel=1
http://storylineonline.net/
http://storylineonline.net/
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http://www.internet4classrooms.com/skills_1s

t.htm  

http://webtech.kennesaw.edu/jcheek3/lilones.

htm   http://www.funology.com/   

http://www.symbaloo.com/mix/1stgrade11  

http://wonderopolis.org/  

http://www.clarkness.com    

http://www.cobbk12.org/sites/literacy/center

s/1centersbooks.htm  

http://mattbgomez.com/170-online-ebooks-

for-young-kids/  

  
  
  
  
  
  
  
  
  
  
  
  

http://www.internet4classrooms.com/skills_1st.htm
http://www.internet4classrooms.com/skills_1st.htm
http://www.internet4classrooms.com/skills_1st.htm
http://www.internet4classrooms.com/skills_1st.htm
http://webtech.kennesaw.edu/jcheek3/lilones.htm
http://webtech.kennesaw.edu/jcheek3/lilones.htm
http://webtech.kennesaw.edu/jcheek3/lilones.htm
http://www.funology.com/
http://www.funology.com/
http://www.symbaloo.com/mix/1stgrade11
http://www.symbaloo.com/mix/1stgrade11
http://wonderopolis.org/
http://wonderopolis.org/
http://wonderopolis.org/
http://wonderopolis.org/
http://www.clarkness.com/
http://www.clarkness.com/
http://www.clarkness.com/
http://www.clarkness.com/
http://www.cobbk12.org/sites/literacy/centers/1centersbooks.htm
http://www.cobbk12.org/sites/literacy/centers/1centersbooks.htm
http://www.cobbk12.org/sites/literacy/centers/1centersbooks.htm
http://www.cobbk12.org/sites/literacy/centers/1centersbooks.htm
http://mattbgomez.com/170-online-ebooks-for-young-kids/
http://mattbgomez.com/170-online-ebooks-for-young-kids/
http://mattbgomez.com/170-online-ebooks-for-young-kids/
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APPENDIX A AUTHENTIC TASK ASSESSMENT  
  

  

  

  

  

  

  

  

  

  
B. Fountas and Pinnell Benchmark Assessment   

● Recording forms  
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● Summary forms  

Resources:  Assessment Guide  

  

  
C. Running Records and Benchmark assessments  

● Reading A-Z and RazKids  
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APPENDIX B NEW JERSEY CORE CURRICULUM CONTENT STANDARDS FOR    
LANGUAGE ARTS  

  
  
  

  

  

  

  

  

  

  

  

  

English Language Arts Standards » Reading: Literature » Grade 1  
  
Key Ideas and Details:  
  
CCSS.ELA-Literacy.RL.1.1  
Ask and answer questions about key details in a text.  
  
CCSS.ELA-Literacy.RL.1.2  

http://www.corestandards.org/ELA-Literacy/RL/1/1/
http://www.corestandards.org/ELA-Literacy/RL/1/1/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
http://www.corestandards.org/ELA-Literacy/RL/1/2/
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Retell stories, including key details, and demonstrate understanding of their central message or lesson.  
  
CCSS.ELA-Literacy.RL.1.3  
Describe characters, settings, and major events in a story, using key details.  
  
Craft and Structure:  
  
CCSS.ELA-Literacy.RL.1.4  
Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.  
  
CCSS.ELA-Literacy.RL.1.5  
Explain major differences between books that tell stories and books that give information, drawing on a wide reading of a range of text types.  
  
CCSS.ELA-Literacy.RL.1.6  
Identify who is telling the story at various points in a text.  
  
Integration of Knowledge and Ideas:  
  
CCSS.ELA-Literacy.RL.1.7  
Use illustrations and details in a story to describe its characters, setting, or events.  
  
CCSS.ELA-Literacy.RL.1.8  
(RL.1.8 not applicable to literature)  
  
CCSS.ELA-Literacy.RL.1.9  
Compare and contrast the adventures and experiences of characters in stories  
  

Range of Reading and Level of Text Complexity:  

 CCSS.ELA-Literacy.RL.1.10  
With prompting and support, read prose and poetry of appropriate complexity for grade 1.  
  

http://www.corestandards.org/ELA-Literacy/RL/1/3/
http://www.corestandards.org/ELA-Literacy/RL/1/3/
http://www.corestandards.org/ELA-Literacy/RL/1/4/
http://www.corestandards.org/ELA-Literacy/RL/1/4/
http://www.corestandards.org/ELA-Literacy/RL/1/5/
http://www.corestandards.org/ELA-Literacy/RL/1/5/
http://www.corestandards.org/ELA-Literacy/RL/1/6/
http://www.corestandards.org/ELA-Literacy/RL/1/6/
http://www.corestandards.org/ELA-Literacy/RL/1/7/
http://www.corestandards.org/ELA-Literacy/RL/1/7/
http://www.corestandards.org/ELA-Literacy/RL/1/8/
http://www.corestandards.org/ELA-Literacy/RL/1/8/
http://www.corestandards.org/ELA-Literacy/RL/1/9/
http://www.corestandards.org/ELA-Literacy/RL/1/9/
http://www.corestandards.org/ELA-Literacy/RL/1/10/
http://www.corestandards.org/ELA-Literacy/RL/1/10/
http://www.corestandards.org/ELA-Literacy/RL/1/10/


1RE-LANGUAGE ARTS-GRADE ONE  Page 124  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  

English Language Arts Standards » Reading: Informational Text » Grade 1  
  
Key Ideas and Details:  
  
CCSS.ELA-Literacy.RI.1.1  
Ask and answer questions about key details in a text.  

http://www.corestandards.org/ELA-Literacy/RI/1/1/
http://www.corestandards.org/ELA-Literacy/RI/1/1/
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CCSS.ELA-Literacy.RI.1.2  
Identify the main topic and retell key details of a text.  
  
CCSS.ELA-Literacy.RI.1.3  
Describe the connection between two individuals, events, ideas, or pieces of information in a text.  
  
Craft and Structure:  
  
CCSS.ELA-Literacy.RI.1.4  
Ask and answer questions to help determine or clarify the meaning of words and phrases in a text.  
  
CCSS.ELA-Literacy.RI.1.5  
Know and use various text features (e.g., headings, tables of contents, glossaries, electronic menus, icons) to locate key facts or information in a text.  
  
CCSS.ELA-Literacy.RI.1.6  
Distinguish between information provided by pictures or other illustrations and information provided by the words in a text.  
  
Integration of Knowledge and Ideas:  
  
CCSS.ELA-Literacy.RI.1.7  
Use the illustrations and details in a text to describe its key ideas.  
  
CCSS.ELA-Literacy.RI.1.8  
Identify the reasons an author gives to support points in a text. CCSS.ELA-Literacy.RI.1.9  
Identify basic similarities in and differences between two texts on the same topic (e.g., in illustrations, descriptions, or procedures).  
  
  
  
  
Range of Reading and Level of Text Complexity:  
  
CCSS.ELA-Literacy.RI.1.10  With prompting and support, read informational texts 
appropriately complex for grade 1.  
  
  

http://www.corestandards.org/ELA-Literacy/RI/1/2/
http://www.corestandards.org/ELA-Literacy/RI/1/2/
http://www.corestandards.org/ELA-Literacy/RI/1/3/
http://www.corestandards.org/ELA-Literacy/RI/1/3/
http://www.corestandards.org/ELA-Literacy/RI/1/4/
http://www.corestandards.org/ELA-Literacy/RI/1/4/
http://www.corestandards.org/ELA-Literacy/RI/1/5/
http://www.corestandards.org/ELA-Literacy/RI/1/5/
http://www.corestandards.org/ELA-Literacy/RI/1/6/
http://www.corestandards.org/ELA-Literacy/RI/1/6/
http://www.corestandards.org/ELA-Literacy/RI/1/7/
http://www.corestandards.org/ELA-Literacy/RI/1/7/
http://www.corestandards.org/ELA-Literacy/RI/1/8/
http://www.corestandards.org/ELA-Literacy/RI/1/8/
http://www.corestandards.org/ELA-Literacy/RI/1/9/
http://www.corestandards.org/ELA-Literacy/RI/1/9/
http://www.corestandards.org/ELA-Literacy/RI/1/10/
http://www.corestandards.org/ELA-Literacy/RI/1/10/
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English Language Arts Standards » Reading: Foundational Skills » Grade 1  

Print Concepts:  
  
CCSS.ELA-Literacy.RF.1.1  
Demonstrate understanding of the organization and basic features of print. CCSS.ELA-Literacy.RF.1.1.a  
Recognize the distinguishing features of a sentence (e.g., first word, capitalization, ending punctuation).  

http://www.corestandards.org/ELA-Literacy/RF/1/1/
http://www.corestandards.org/ELA-Literacy/RF/1/1/
http://www.corestandards.org/ELA-Literacy/RF/1/1/a/
http://www.corestandards.org/ELA-Literacy/RF/1/1/a/
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Phonological Awareness:  
  
CCSS.ELA-Literacy.RF.1.2  
Demonstrate understanding of spoken words, syllables, and sounds (phonemes).  
  
CCSS.ELA-Literacy.RF.1.2.a  
Distinguish long from short vowel sounds in spoken single-syllable words.  
  
CCSS.ELA-Literacy.RF.1.2.b  
Orally produce single-syllable words by blending sounds (phonemes), including consonant blends.  
  
CCSS.ELA-Literacy.RF.1.2.c  
Isolate and pronounce initial, medial vowel, and final sounds (phonemes) in spoken single-syllable words.  
  
CCSS.ELA-Literacy.RF.1.2.d  
Segment spoken single-syllable words into their complete sequence of individual sounds (phonemes).  
  
Phonics and Word Recognition:  
  
CCSS.ELA-Literacy.RF.1.3  
Know and apply grade-level phonics and word analysis skills in decoding words.  
  
CCSS.ELA-Literacy.RF.1.3.a  
Know the spelling-sound correspondences for common consonant digraphs.  
CCSS.ELA-Literacy.RF.1.3.b  
Decode regularly spelled one-syllable words.  
  
CCSS.ELA-Literacy.RF.1.3.c  
Know final -e and common vowel team conventions for representing long vowel sounds.  
  
CCSS.ELA-Literacy.RF.1.3.d  
Use knowledge that every syllable must have a vowel sound to determine the number of syllables in a printed word.  

http://www.corestandards.org/ELA-Literacy/RF/1/2/
http://www.corestandards.org/ELA-Literacy/RF/1/2/
http://www.corestandards.org/ELA-Literacy/RF/1/2/a/
http://www.corestandards.org/ELA-Literacy/RF/1/2/a/
http://www.corestandards.org/ELA-Literacy/RF/1/2/b/
http://www.corestandards.org/ELA-Literacy/RF/1/2/b/
http://www.corestandards.org/ELA-Literacy/RF/1/2/c/
http://www.corestandards.org/ELA-Literacy/RF/1/2/c/
http://www.corestandards.org/ELA-Literacy/RF/1/2/d/
http://www.corestandards.org/ELA-Literacy/RF/1/2/d/
http://www.corestandards.org/ELA-Literacy/RF/1/3/
http://www.corestandards.org/ELA-Literacy/RF/1/3/
http://www.corestandards.org/ELA-Literacy/RF/1/3/a/
http://www.corestandards.org/ELA-Literacy/RF/1/3/a/
http://www.corestandards.org/ELA-Literacy/RF/1/3/b/
http://www.corestandards.org/ELA-Literacy/RF/1/3/b/
http://www.corestandards.org/ELA-Literacy/RF/1/3/c/
http://www.corestandards.org/ELA-Literacy/RF/1/3/c/
http://www.corestandards.org/ELA-Literacy/RF/1/3/d/
http://www.corestandards.org/ELA-Literacy/RF/1/3/d/
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CCSS.ELA-Literacy.RF.1.3.e  
Decode two-syllable words following basic patterns by breaking the words into syllables.  
  
CCSS.ELA-Literacy.RF.1.3.f  
Read words with inflectional endings.  
  
CCSS.ELA-Literacy.RF.1.3.g  
Recognize and read grade-appropriate irregularly spelled words.  
  
Fluency:  
  
CCSS.ELA-Literacy.RF.1.4  
Read with sufficient accuracy and fluency to support comprehension.  
  
CCSS.ELA-Literacy.RF.1.4.a  
Read grade-level text with purpose and understanding.  
  
CCSS.ELA-Literacy.RF.1.4.b  
Read grade-level text orally with accuracy, appropriate rate, and expression on successive readings.  
  
CCSS.ELA-Literacy.RF.1.4.c  
Use context to confirm or self-correct word recognition and understanding, rereading as necessary.  
  
  

English Language Arts Standards » Speaking & Listening » Grade 1  

Comprehension and Collaboration:  
  
CCSS.ELA-Literacy.SL.1.1  
Participate in collaborative conversations with diverse partners about grade 1 topics and texts with peers and adults in small and larger groups.  
  

http://www.corestandards.org/ELA-Literacy/RF/1/3/e/
http://www.corestandards.org/ELA-Literacy/RF/1/3/e/
http://www.corestandards.org/ELA-Literacy/RF/1/3/f/
http://www.corestandards.org/ELA-Literacy/RF/1/3/f/
http://www.corestandards.org/ELA-Literacy/RF/1/3/g/
http://www.corestandards.org/ELA-Literacy/RF/1/3/g/
http://www.corestandards.org/ELA-Literacy/RF/1/4/
http://www.corestandards.org/ELA-Literacy/RF/1/4/
http://www.corestandards.org/ELA-Literacy/RF/1/4/a/
http://www.corestandards.org/ELA-Literacy/RF/1/4/a/
http://www.corestandards.org/ELA-Literacy/RF/1/4/b/
http://www.corestandards.org/ELA-Literacy/RF/1/4/b/
http://www.corestandards.org/ELA-Literacy/RF/1/4/c/
http://www.corestandards.org/ELA-Literacy/RF/1/4/c/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
http://www.corestandards.org/ELA-Literacy/SL/1/1/
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CCSS.ELA-Literacy.SL.1.1.a  
Follow agreed-upon rules for discussions (e.g., listening to others with care, speaking one at a time about the topics and texts under discussion).  
  
CCSS.ELA-Literacy.SL.1.1.b  
Build on others' talk in conversations by responding to the comments of others through multiple exchanges.  
  
CCSS.ELA-Literacy.SL.1.1.c  
Ask questions to clear up any confusion about the topics and texts under discussion.  
  
CCSS.ELA-Literacy.SL.1.2  
Ask and answer questions about key details in a text read aloud or information presented orally or through other media.  
  
CCSS.ELA-Literacy.SL.1.3  
Ask and answer questions about what a speaker says in order to gather additional information or clarify something that is not understood.  
  
Presentation of Knowledge and Ideas:  
  
CCSS.ELA-Literacy.SL.1.4  
Describe people, places, things, and events with relevant details, expressing ideas and feelings clearly  
.  
CCSS.ELA-Literacy.SL.1.5  
Add drawings or other visual displays to descriptions when appropriate to clarify ideas, thoughts, and feelings.  
  
CCSS.ELA-Literacy.SL.1.6  
Produce complete sentences when appropriate to task and situation. (See grade 1 Language standards 1 and 3 here for specific expectations.)  

English Language Arts Standards » Language » Grade 1  

Conventions of Standard English:  
  
CCSS.ELA-Literacy.L.1.1  
Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.  
  

http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/a/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/b/
http://www.corestandards.org/ELA-Literacy/SL/1/1/c/
http://www.corestandards.org/ELA-Literacy/SL/1/1/c/
http://www.corestandards.org/ELA-Literacy/SL/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/2/
http://www.corestandards.org/ELA-Literacy/SL/1/3/
http://www.corestandards.org/ELA-Literacy/SL/1/3/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
http://www.corestandards.org/ELA-Literacy/SL/1/4/
http://www.corestandards.org/ELA-Literacy/SL/1/5/
http://www.corestandards.org/ELA-Literacy/SL/1/5/
http://www.corestandards.org/ELA-Literacy/SL/1/6/
http://www.corestandards.org/ELA-Literacy/SL/1/6/
http://www.corestandards.org/ELA-Literacy/L/1/
http://www.corestandards.org/ELA-Literacy/L/1/
http://www.corestandards.org/ELA-Literacy/L/1/1/
http://www.corestandards.org/ELA-Literacy/L/1/1/
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CCSS.ELA-Literacy.L.1.1.a  
Print all upper- and lowercase letters.  
  
CCSS.ELA-Literacy.L.1.1.b  
Use common, proper, and possessive nouns.  
  
CCSS.ELA-Literacy.L.1.1.c  
Use singular and plural nouns with matching verbs in basic sentences (e.g., He hops; We hop).  
  
CCSS.ELA-Literacy.L.1.1.d  
Use personal, possessive, and indefinite pronouns (e.g., I, me, my; they, them, their, anyone, everything).  
  
CCSS.ELA-Literacy.L.1.1.e  
Use verbs to convey a sense of past, present, and future (e.g., Yesterday I walked home; Today I walk home; Tomorrow I will walk home).  
  
CCSS.ELA-Literacy.L.1.1.f  
Use frequently occurring adjectives.  
  
CCSS.ELA-Literacy.L.1.1.g  
Use frequently occurring conjunctions (e.g., and, but, or, so, because).  
  
CCSS.ELA-Literacy.L.1.1.h  
Use determiners (e.g., articles, demonstratives).  
  
CCSS.ELA-Literacy.L.1.1.i  
Use frequently occurring prepositions (e.g., during, beyond, toward).  
CCSS.ELA-Literacy.L.1.1.j  
Produce and expand complete simple and compound declarative, interrogative, imperative, and exclamatory sentences in response to prompts.  
  
CCSS.ELA-Literacy.L.1.2  
Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.  
  
CCSS.ELA-Literacy.L.1.2.a  

http://www.corestandards.org/ELA-Literacy/L/1/1/a/
http://www.corestandards.org/ELA-Literacy/L/1/1/a/
http://www.corestandards.org/ELA-Literacy/L/1/1/b/
http://www.corestandards.org/ELA-Literacy/L/1/1/b/
http://www.corestandards.org/ELA-Literacy/L/1/1/c/
http://www.corestandards.org/ELA-Literacy/L/1/1/c/
http://www.corestandards.org/ELA-Literacy/L/1/1/d/
http://www.corestandards.org/ELA-Literacy/L/1/1/d/
http://www.corestandards.org/ELA-Literacy/L/1/1/e/
http://www.corestandards.org/ELA-Literacy/L/1/1/e/
http://www.corestandards.org/ELA-Literacy/L/1/1/f/
http://www.corestandards.org/ELA-Literacy/L/1/1/f/
http://www.corestandards.org/ELA-Literacy/L/1/1/g/
http://www.corestandards.org/ELA-Literacy/L/1/1/g/
http://www.corestandards.org/ELA-Literacy/L/1/1/h/
http://www.corestandards.org/ELA-Literacy/L/1/1/h/
http://www.corestandards.org/ELA-Literacy/L/1/1/i/
http://www.corestandards.org/ELA-Literacy/L/1/1/i/
http://www.corestandards.org/ELA-Literacy/L/1/1/j/
http://www.corestandards.org/ELA-Literacy/L/1/1/j/
http://www.corestandards.org/ELA-Literacy/L/1/2/
http://www.corestandards.org/ELA-Literacy/L/1/2/
http://www.corestandards.org/ELA-Literacy/L/1/2/a/
http://www.corestandards.org/ELA-Literacy/L/1/2/a/
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Capitalize dates and names of people.  
  
CCSS.ELA-Literacy.L.1.2.b Use 
end punctuation for sentences.  
  
CCSS.ELA-Literacy.L.1.2.c  
Use commas in dates and to separate single words in a series.  
  
CCSS.ELA-Literacy.L.1.2.d  
Use conventional spelling for words with common spelling patterns and for frequently occurring irregular words.  
  
CCSS.ELA-Literacy.L.1.2.e  
Spell untaught words phonetically, drawing on phonemic awareness and spelling conventions.  
  
Knowledge of Language:  
  
CCSS.ELA-Literacy.L.1.3  
(L.1.3 begins in grade 2)  
  
Vocabulary Acquisition and Use:  
  
CCSS.ELA-Literacy.L.1.4  
Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 1 reading and content, choosing 
flexibly from an array of strategies.  
  
CCSS.ELA-Literacy.L.1.4.a  
Use sentence-level context as a clue to the meaning of a word or phrase.  
CCSS.ELA-Literacy.L.1.4.b  
Use frequently occurring affixes as a clue to the meaning of a word.  
  
CCSS.ELA-Literacy.L.1.4.c  
Identify frequently occurring root words (e.g., look) and their inflectional forms (e.g., looks, looked, looking).  
  

http://www.corestandards.org/ELA-Literacy/L/1/2/b/
http://www.corestandards.org/ELA-Literacy/L/1/2/b/
http://www.corestandards.org/ELA-Literacy/L/1/2/c/
http://www.corestandards.org/ELA-Literacy/L/1/2/c/
http://www.corestandards.org/ELA-Literacy/L/1/2/d/
http://www.corestandards.org/ELA-Literacy/L/1/2/d/
http://www.corestandards.org/ELA-Literacy/L/1/2/e/
http://www.corestandards.org/ELA-Literacy/L/1/2/e/
http://www.corestandards.org/ELA-Literacy/L/1/3/
http://www.corestandards.org/ELA-Literacy/L/1/3/
http://www.corestandards.org/ELA-Literacy/L/1/4/
http://www.corestandards.org/ELA-Literacy/L/1/4/
http://www.corestandards.org/ELA-Literacy/L/1/4/a/
http://www.corestandards.org/ELA-Literacy/L/1/4/a/
http://www.corestandards.org/ELA-Literacy/L/1/4/b/
http://www.corestandards.org/ELA-Literacy/L/1/4/b/
http://www.corestandards.org/ELA-Literacy/L/1/4/c/
http://www.corestandards.org/ELA-Literacy/L/1/4/c/
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CCSS.ELA-Literacy.L.1.5  
With guidance and support from adults, demonstrate understanding of word relationships and nuances in word meanings.  
  
CCSS.ELA-Literacy.L.1.5.a  
Sort words into categories (e.g., colors, clothing) to gain a sense of the concepts the categories represent.  
  
CCSS.ELA-Literacy.L.1.5.b  
Define words by category and by one or more key attributes (e.g., a duck is a bird that swims; a tiger is a large cat with stripes).  
  
CCSS.ELA-Literacy.L.1.5.c  
Identify real-life connections between words and their use (e.g., note places at home that are cozy).  
  
CCSS.ELA-Literacy.L.1.5.d  
Distinguish shades of meaning among verbs differing in manner (e.g., look, peek, glance, stare, glare, scowl) and adjectives differing in 
intensity (e.g., large, gigantic) by defining or choosing them or by acting out the meanings  
.  
CCSS.ELA-Literacy.L.1.6  
Use words and phrases acquired through conversations, reading and being read to, and responding to texts, including using frequently occurring 
conjunctions to signal simple relationships (e.g., because).  
  

  

  
  

http://www.corestandards.org/ELA-Literacy/L/1/5/
http://www.corestandards.org/ELA-Literacy/L/1/5/
http://www.corestandards.org/ELA-Literacy/L/1/5/a/
http://www.corestandards.org/ELA-Literacy/L/1/5/a/
http://www.corestandards.org/ELA-Literacy/L/1/5/b/
http://www.corestandards.org/ELA-Literacy/L/1/5/b/
http://www.corestandards.org/ELA-Literacy/L/1/5/c/
http://www.corestandards.org/ELA-Literacy/L/1/5/c/
http://www.corestandards.org/ELA-Literacy/L/1/5/d/
http://www.corestandards.org/ELA-Literacy/L/1/5/d/
http://www.corestandards.org/ELA-Literacy/L/1/6/
http://www.corestandards.org/ELA-Literacy/L/1/6/
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